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SOCIAL AND EMOTIONAL LEARNING

Created by the Illinois AfterSchool Network in collaboration with the Illinois Children's Mental Health
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About the Partnerships that Form After-School Mental Health Consultation
Illinois AfterSchool Network (IAN) - The Illinois AfterSchool network provides support to
the afterschool and youth development field through professional development, leadership and
networking opportunities.
Illinois Children’s Mental Health Partnership (ICMHP) - The Illinois Children’s Mental
Health Partnership is committed to improving the scope, quality, and access of mental health
programs, services, and supports for children, adolescents, and their families in Illinois.
Bright Promises Foundation – The Bright Promises Foundation is one of the oldest 501c3
public charities in Illinois solely dedicated to funding innovative programs that address emerging
issues for at-risk children.

The Collaboration in Action
The Illinois AfterSchool Network and the Illinois Children’s Mental Health Partnership engaged in a twoyear grant to support seven after-school programs in Chicago. Each program received a mental health
consultant to work directly with the program staff on supporting family engagement and the connection
to social and emotional learning.
It is essential that parents and program staff collaborate and connect to support the social and
emotional development of their children, which leads to academic success and the development of
career and life skills. This manual offers ideas, resources, and activities to support that process.
What will you find in this manual? The manual is divided into sections, which will give easy access to
users. First and foremost, a fundamental view of the Afterschool Mental Health Consultation Framework
explaining the objectives of this partnership: what mental health consultation looks like, expected
services from consultants, and expected participation from the after-school programs.
Other information in this resource manual includes the benefits and challenges in parent engagement,
valuable research information on parent engagement, as well as observations and concerns from staff.
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Section 1: Framework to Support
After-School Mental Health
Consultation

FRAMEWORK to SUPPORT AFTER-SCHOOL PROGRAMS THROUGH CONSULTATION
The Illinois Children’s Mental Health Partnership (ICMHP) and the Illinois Afterschool Network
(IAN) came together to support after-school programs, including family childcare providers, to
continue to promote parental engagement, specifically as it relates to social emotional learning
(SEL). Mental health consultants joined the after-school staff to work closely with and to
engage parents and families in a collaborative effort to support their student’s social and
emotional growth. This work included mental health consultation, SEL resources, parent
workshops and conference presentations.

What is Mental Health Consultation?
Definition of Consultation in this project: A process to enhance the capacity of those who
provide direct care to children and their families through reflective consultation, reflective group
consultation, observation and processing, and training/education. The training or education can be
case specific or more generally oriented program consultation. The purpose of this project’s
consultation efforts was to assist staff in engaging parents with a focus on the social and
emotional development of students.
One core belief held by both IAN and ICMHP is that after-school program staff are essential in the
development of social and emotional skills, as well as early identification of needs. Staff in the
after-school program are in the best position to recognize the social, emotional, and mental health
needs of students and their families and to strengthen the caregiver’s capacity to address their
social emotional needs. However, after-school providers do not always feel prepared to address
social, emotional or mental health issues.
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The Illinois Statewide Afterschool Quality Standards developed by the ACT Now Coalition provides
quality standards for after-school programs. These standards have clear indicators that staff and
programs are to promote positive social and emotional development of children. Below are five of
the program standards that are closely linked to support what mental health consultants can offer
staff through consultation:
Standard 18: The program has a systemic approach and structure for family and community
engagement.
Quality Indicators
18.1 A jointly developed vision for family and community engagement is shared and
integrated into the program policies and practices.
18.2 The program develops and implements an effective family and community engagement
system on an ongoing basis that is mindful of diverse school-communities and responsive to
youth and family needs and assets.
18.3 The program monitors, evaluates, and shares community and family engagement
outcomes through an ongoing data collection system. this includes but is not limited to staff
requesting feedback and participation from families regarding program planning.
18.4 Program partners and staff build their capacity to support youth learning and healthy
development by leveraging partnerships with families to improve youth outcomes, engaging
with parent organizations, and regarding families as valuable sources of knowledge and
information to enhance curriculum and instruction.
18.5 The program develops partnerships and professional relationships with agencies,
consultants, and organizations in the community that further the program’s capacity to meet
the needs and interests of the youth and families they serve.
18.6 The program connects families with specific community resources to assist in meeting
the needs of youth and families.
Standard 20: Staff engage in ongoing and meaningful two-way communication with families
to support youth learning and healthy development.
Quality Indicators
20.1 The program and staff serve as liaisons among schools, families, and community
stakeholders.
20.2 Program staff maintain an ongoing relationship with school staff and community
stakeholders.
20.3 The program works to increase family, staff, and youth knowledge of community
resources.
20.4 The program promotes civic engagement opportunities for families and youth in
the community.
Standard 21: A quality program develops, nurtures, and maintains strong relationships with
community organizations to fully support youth.
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Quality Indicators
21.1 Program staff maintain an ongoing relationship with community stakeholders.
21.2 The program promotes civic engagement opportunities for families and youth in
the community.
Program Standard 22: Staff encourages all youth to make thoughtful and responsible
decisions.
Quality Indicators
22.1 Staff assist youth without taking control and encourage them to take leadership roles.
22.2 Staff encourage youth to think through their options and weigh the pros and cons
before arriving at a decision.
22.3 Staff empower youth to exercise their voice.
22.4 Staff encourage youth input through structured opportunities to influence the format or
content of the program based on their interest, preference, and/or satisfaction.
Program Standard 24: The program is intentional about creating a positive after-school
climate that is emotionally and physically safe and that supports and accelerates student
academic, social, and emotional learning.
Quality Indicators
24.1 The program makes connections to school-day learning and is aligned with relevant
standards to promote academic, social, and emotional learning.
24.2 The program establishes connections with schools and families about youth academic,
social, and emotional needs and learning goals
24.3 The program makes connections between learning activities and real-life applications
that are relevant and clear to the participants, families, and staff.
24.4 The program provides tools and resources for families to reinforce and/or expand on the
academic, social, and emotional learning opportunities provided by the program.
24.5 The program communicates with families about any academic, physical, social,
emotional, or behavioral concerns in a timely manner.
24.6 The program has scheduled times and provides quiet places for academic support and
social and emotional learning.
24.7 The program uses active, meaningful, and engaging learning methods (including, for
example, service learning) that promote collaboration amongst youth.
24.8 The program expands youth horizons by building on interests, talents, and skills that are
unique to each youth.
24.9 The program helps inspire and prepare youth for success in school, higher education,
and careers.
24.10 The program’s goals are linked to learning skills that prepare youth for the 21st century.
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What can be expected from a mental health consultant?
As a consultant works with a program, they are careful to follow the basic concepts of
the “consultant stance”. Those key elements, identified by Johnson and Brinamen
(2006) are listed below:
The centrality of relationships
1. Parallel process as an organizing principle
2. Avoiding the position of the expert
3. Mutuality of endeavor
4. Understanding another's subjective experience
5. Considering all levels of influence
6. Hearing and representing all voices
7. Wondering instead of knowing
8. Patience
9. Holding hope
What might this look like as you work with an after-school consultant?
The consultant would develop a relationship of respect and trust with the staff of the
program to provide a safe place to explore all aspects of the work. The consultant
would assist in the process, ask questions in a manner that allows the staff to go
deeper into a topic and think through their connection to the information. The consultant
is not there to tell anyone how to handle a situation, or how to do their job. They are
there to help as the staff explore situations and find some clarity or support.
Mental health consultants are also a resource for the providers when addressing
issues related to social and emotional development, understanding of mental health
concerns, addressing behavioral expectations and support for working with students
whose needs challenge the system.
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What types of activities can consultants offer?
Through a collaborative process between program leadership and staff, and the
consultant, the following activities can be offered by the consultant:
1. Observation
• Spend time in the classroom/center observing students and their
interactions with peers and staff
• Observe a specific child as requested by the staff
• Reflect with the staff after the observation
2. Meeting with the program director
• Discuss how to embed reflective practice in the entire agency
• Assist in helping the PD to provide reflective supervision to
Program Supervisor
• Explore the options available for use with staff to review practice.
Some ideas include video training, individual reflection on specific
interactions, and case presentations.
• Help determine how to make working in this environment a safe place to
share issues or concerns
3. Reflecting with the supervisor
• Reflecting on the program
• Reflecting on the team
• Reflecting on the staff
• Personal reflection
4. Reflecting with the program staff
• Personal reflection on self and it’s connection to the work
• Cases
• Team
• Groups
5. Joining in team meetings
• Attending team meetings allows for a space to interact with staff, provide
support and reflection on topics and concerns generated by the staff.
6. Video review
• If the program administration, staff, parents and students are comfortable
with videotaping, this is a tool that allows a person to observe their own
actions, and the consultant provides a safe place to discuss the
observation and reactions.
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7. Case consultation
•

After-school staff can discuss the situations and students with whom they
may need further exploration to identify strategies to enhance their work.

8. Programmatic consultation
• Mental health consultants are available to programs as they address
systematic issues, anything that may be influencing the ongoing work of
the providers, approaches to the work, and consistency within the
program.
9. Professional development for providers
• Official training on topics generated by the staff that are facilitated by
either the Mental Health Consultant or the Illinois AfterSchool Network.
• Technical assistance as topics come up in team meetings
• Specific training provided to the community where the program exists
The coach/consultant does not have a need to meet with parents unless the goal
is to support the program staff and ensure that all voices are heard.
What are the requirements of a program if they want to enter consultation?
After-school programs interested in participating in consultation would need to fully
participate and engage in a range of activities to build and implement the After-School
Consultation Model. These activities include but are not limited to the following:
1. Identify program managers and supervisors to work on this project and ensure
their availability to participate in consultation activities, including meeting a
minimum of once a month with the consultant.
2. The program and the consultant should complete a memorandum of
understanding (MOU), outlining the work and the expectations. A program
interested in receiving mental health consultation should complete and sign a
memorandum of understanding that outlines the expectations they have
agreed to in the consultation process. The consultant should review this MOU
quarterly to ensure that the steps outlined in that document are being met, and
that the goals continue to be relevant. A sample MOU is included at the end of
this section.
3. Plan the scheduling and availability of program staff to participate in
coaching/consultation as well as to participate in the key consultation
components of the model (e.g., consultation for agency leadership/program
manager, regular case consultation, reflective supervision and trainings.)

6

Appendix A
Sample Memorandum of Understanding
After School Mental Health Consultation
Project Memorandum of Understanding
Date: ____________________________
This is an understanding between
_________________________________________________________________
(the Agency or Individual providing the consultation)
AND
(The Agency and/or Program receiving consultation)

Re: Expectations of Consulting Relationship

This memorandum is a good faith effort to ensure that the responsibilities and
expectations of those directly involved in the Mental Health Consultation are understood
and agreed upon. This is not a binding contract. If you understand and agree to the
following, please sign below. Thank you for your commitment to making this successful.

Participant’s responsibility, individually and collectively:
1. Commitment of time:

2. Participants:
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3. Meeting space:

4. Communication strategies:
a.

Notifications of cancellations:

b. Change in plans:

Consultant Responsibilities:
1.

Commitment of time:

2. Resources:

3. Responding to needs:
a.

Professional Development:
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b. Consultation:

c.

Reflective Practice:

d. Unusual circumstances:

This agreement will be reviewed after 6 months to determine if changes or additions need to be
made to the consultation.

Date of the first review: __________________________________

Signatures:

Program Director/Manager| Date

Supervisor | Date

Consultant | Date
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Program Preparedness
After-school programs participating in consultation will require participation and total engagement
in a range of activities to build and implement the program and the consultation support. It is
important to the development and support of the program to know and understand the position of
parent engagement within the program. The following program assessment was designed to
address how parent engagement is currently occurring in the program. Using this assessment not
only helps provide a baseline of parent engagement but also allows programs to identify next
steps that may be available and help to develop a plan for engaging families. Please answer the
questions with any thoughts you have on how you address the issues in the questions.

After-School Parent Engagement Program Review
1.

Provide a welcoming and supportive environment for parents.
a. Who is the person that first meets the parents when they are seeking placement in your
after-school program?

b. What practices does that person use to help families feel comfortable and at ease with
the environment where their student will spend time after school?

c. How do the staff that meet the parents daily work to build a trusting relationship?

d. How are parents greeted each time they drop off or pick up their student? Are there
guidelines for that interaction?

e.

Are there bulletin boards that are displayed in the office/classroom or hallways? What
is the purpose of the bulletin boards? Who is responsible for putting them up and
changing them? What type of message does a parent get from these displays?

f.

Are communications with families in their own language? Are interpreters sought if
needed?
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2.

Leadership Practices
a. Are parents on your governing board?

b.

Does your program seek out information from parents when you make policy or design
practices?

c. Do parents have a voice in the day-to-day operation of your after-school program?

d.

3.

Are parents welcome in the program to visit and/or observe? Is there a policy that
encourages that visitation?

Communication
a. Do you have a list of parental rights? Was there a parent involved in designing this list?
How is the list of rights shared with parents? How often do they learn about the rights?

b.

Do staff share strategies they use for supporting the students’ social and emotional
skills with parents?

c. How often do staff/teachers share information on how the student is doing in this
program? Is it a formal process or is it routine?

d. Are parents encouraged to be a part of any problem-solving conversations related to
their student? Is this type of discussion strengths-based, or focused on the problem?
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4. Planning
a. Are parents involved in decision making at this after-school program?

b. Does this program currently assess parent engagement practices?

c. Does your program have a parent involvement policy?

d. How is cultural knowledge about families integrated and updated in policies and practices?

e. Are parents given multiple opportunities to provide input and engage in activities that support their
students’ learning and healthy development?

f.

Does your program survey parents on school climate?
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Personal Reflection on SEL Competencies
This key is a reflection on your own social and emotional competencies, where you wish to improve, and what you
consider to be your strengths. We must be able to demonstrate these skills to teach them to our students. This is
intended to be used only by the person completing the reflection for self-evaluation and improvement.
The Illinois SEL Learning Standards are based upon five core competencies. The 5 core competencies are self-awareness,
self-management, social awareness, relationship skills, and responsible decision-making. Each of the 5 core
competencies will be broken down into specific skills that address that competency.
Please indicate how you would rate yourself on each of the statements related to the skills that are indicated for each
core competency. Place a checkmark in the column that best represents your assessment of your skills in this area.

Rating Scale: a - d
a. Usually

b. Sometimes

c. Rarely

d. I do not understand
how this skill would be
demonstrated

Self-Awareness
1.
2.
3.
4.
5.
6.
7.
8.

a

b

c

d

a

b

c

d

I know my own strengths and limitations.
I can identify the emotion that I am feeling at the time.
I admit my mistakes and learn from them.
I know when I need to take some time away from a situation.
I can state my personal interests.
I feel confident in new situations.
I know what emotions help or hinder my ability to problem solve.
I am able to express when I am hurt without withdrawal, blame or aggression.

Self-Management
1.
2.
3.
4.
5.
6.
7.

I can choose from a range of behaviors those that best fit a situation.
I have constructive ways of resolving conflict.
I am able to control my impulses.
I find healthy ways to deal with stress.
I demonstrate patience in most situations.
I am able to self-soothe.
I make healthy choices in my personal habits (eating, smoking, drinking, etc).

8.

My personal spending is within my budget.
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Social Awareness
1.
2.
3.
4.
5.
6.
7.
8.

a

b

c

d

a

b

c

d

a

b

I enjoy other people and can celebrate in their success.
I am able to identify the feelings of others.
I am able to see things from the perspective of others.
I notice the social behaviors of others and can offer helpful suggestions when
appropriate.
I understand group dynamics and how to facilitate a sense of belonging and
acceptance of others.
I understand the multiple and complex impacts of class, race, ethnicity and
sexual orientation.
I work well with people of all cultures.
I can demonstrate strategies for collaborating with others.

Relationship Skills
1.
2.
3.
4.
5.
6.
7.
8.

I listen carefully to others in order to gain understanding.
I think about the impact of my words before speaking.
I am assertive.
I value the opinions of others.
I recognize the feelings of others.
I am able to express myself in a way that is understood by others.
I am able to state my opinions without judgment or blame.
I spend time with people I like.

Responsible Decision Making
c

d

1. I weigh the pros and cons of a situation before making a decision.
2. I consider what impact my decisions will have on others before taking action.
3.
4.
5.
6.
7.
8.

I consider moral, ethical and legal issues before making a decision.
I avoid risky behaviors.
I am able to stay within my budget.
I take action in a timely manner, avoiding procrastination.
I evaluate the consequences of my actions before making a decision.
I analyze how my personal decision will affect my health, or the health of
others.
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Section 2: Parent Engagement

Why Parent Engagement?
Educators play a major role in teaching our students anywhere from academics to Social Emotional Learning
(SEL) under a school setting, but it is the caregiver of each student that help nurture SEL at home. Parents and
after-school staff working together is a powerful partnership and supports the student’s learning. Parent
engagement boosts students’ self-esteem, helps them be more connected to the after-school program staff
and classmates, and helps in forming trusting relationships.
According to research, having parents engaged in their student’s education and after-school programs will
positively impact their academic achievement and their SEL skill development. Parental engagement helps
reduce truancy at school, improve behavior, and leads to a higher graduation rate. This connection to school
and after-school programs may strengthen the relationship between youth and parent.
“Furthermore, studies have observed these positive outcomes regardless of students’ ethnic or racial
background or socioeconomic status, noting that students at risk of failure have the most to gain when schools
involve families” (Caplan, 2000; Funkhouse and Gonzalez, 1997; Henderson, 1987).
https://www.projectappleseed.org/barriers

Potential Barriers to Parent Engagement
Despite having an understanding about the importance of parent involvement it isn’t always simple. There is a
range of barriers that one may encounter when taking on the initiative to increase parent engagement. For
instance, the following are examples of some of those barriers according to Project Appleseed (2018).

Limited family resources. Lack of time is the major reason given by family members for why they
don’t get more involved. Lack of transportation and child care also keep families from participating
(Caplan, 2000).

Parents’ lack of comfort. Some parents feel intimidated and unwelcome at school. Many parents had
negative school experiences themselves or are unfamiliar with the American culture that they do not
want to get involved or feel unsure about the value of their contributions. Barriers are also created by
parents who have feelings of inadequacy or are suspicious of or angry at the school (Jones, 2001;
Caplan, 2000; Liontos, 1992).

Tension in relationships between parents and teachers. Parent and teacher focus groups,
conducted around the country as part of the Parents As School Partners research project, identified
common areas of conflict between parents and teachers (Baker, 2000).

Parents felt that teachers waited too long before telling them about a problem and that they only
heard from teachers when there was bad news. Most parents felt they didn’t have easy or ongoing
access to their children’s teachers and that teachers blamed parents when children had problems in
school. Some parents felt unwelcome at the school, believed schools didn’t really want their input, and
thought communication was a one-way system with schools sending out information. Parents felt they
had few, if any, opportunities to share ideas with the school.
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Lack of vested interest. Many families don’t see the value in participating and don’t believe their
involvement will result in any meaningful change (American Association of School Administrators,
1998).

Difficulties of involvement in the upper grades. There is typically less parent involvement at the
middle and senior high school levels, as adolescents strive for greater autonomy and separation from
their parents. Families often live further from the school their child attends and are less able to spend
time there (Caplan, 2000).

Top 6 Barriers to Family Engagement
The HuffPost article, “Top 6 Barriers to Family Engagement with School”, written by Elizabeth Breese, PhD,
illustrates guardian/parent input on the family engagement barriers with schools. After having 18,000
guardian/parent surveyed, the data results are similar barriers that after-school programs encounter with
parent engagement.
•

54% responded that their schedule interfered with them being involved in their child’s school

•

24% responded that after-school programming played a role with their involvement with the school

•

23% responded that the school staff seemed too busy

•

21% responded that they were apprehensive in bringing up concerns to the school because they
believe their child would be treated differently

•

19% responded that transportation was a challenge

•

18% responded that the school provided minimum information about involvement opportunities.

How to Address the Barriers
Some barriers are easier to address than others. When it comes to transportation, child-care, and the cost of
attending, programs can attempt to offer solutions. Potentially children can come with their parents and a
location can be established to support the supervision of the children during an activity or meeting. Bus tokens
or ride-sharing is an option for transportation.
However, the most complicated of barriers takes more thought and reflection. It starts with a relationship. Are
there moments when the program staff see parents when they are picked up or dropped off? Those are
precious moments of a brief connection and can start the journey of engaging with parents. A pleasant smile, a
word of encouragement, a nod of understanding and a space to talk about their child even if only for a few
seconds.
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Is the space inviting for parents? Maybe a bulletin board with parent activity information, something that
creates a warm and welcoming environment? Potentially there could be a room for parents to connect after
dropping off their child, or a book exchange, or toy exchange. Making parents feel welcome is important.
But more than feeling welcome, are parents a part of the ongoing work of the program? Do they have input into
changes? Are they asked about how things are going and if they have suggestions? Are parents involved in
planning activities? If parents are asked to be a part of the process, their role should be clearly defined.

During a two-year SEL and Parent Engagement project in Chicago, consultants worked closely with
programs and there were many steps taken to address the issues that stood in the way of parent engagement.
Throughout this work, programs identified the following outcomes and activities as ways to address some of
the barriers of family engagement.
•

Creating informative monthly newsletters for parents regarding the activities taken place in the program.

•

Being intentional in contacting parents about the participants positive behavior rather than just focusing
on the negative ones.

•

Hosting a program open house for parents that required a review of the after-school program.

•

Staff members routinely reviewing participants academic grades and supporting them to achieve their
academic goals. This activity helped build a healthy collaborative relationship between parents and
staff.

•

One after-school program created its first annual workshop for graduating 8th graders that focused on
identity, providing an opportunity to learn about high school life.

•

Offering fun activities at school that engage both parents and students and involve the after-school
staff.

•

Promoting community involvement and support through trips, learning activities, and service.
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The Parenting Contract For Raising Caring, Confident, Capable Children
Ten things I will try to do at home to teach my children social and emotional skills and give them greater
strength, wisdom, and resilience in dealing with life’s pressures. I promise to:

Focus on strengths. When my children bring home a test, I will first praise what they did well and then
I will talk about what can be improved. I will not just criticize things that were wrong.

Follow up with fair consequences for misbehavior. Sometimes parents/caregivers demand
unfair consequences in anger. “Because of what you did, no television for a month.” (It’s not a surprise
that the TV is turned back on in one to two days.) I will set fair consequences and consistently carry them
out.

Ask my children how they feel. When I do, I’m sending the message that their feelings matter and
that I care.

Find ways to stay calm when angry. I know it’s normal to get angry or irritated, but I shouldn’t lose
control. Instead, I will take a few deep breaths, or just stop talking, or leave the room. I will encourage
family discussion about what we all can do to stay calm.
Avoid humiliating or mocking my child. Unfair criticism and sarcasm can make children feel bad
about themselves. They can lose confidence, which can cause problems with schoolwork, illness and
getting along with friends. It also weakens our mutual bond of trust. I will try to give my children room to
make mistakes when they’re learning new skills.

Be willing to apologize. If I miscommunicate. I will apologize and calmly explain what I really meant.
Being a good role model means teaching that it’s possible to work through problems with consideration
and respect for others.
Give my children choices and respect their wishes. When my children have a chance to make
choices, they learn how to solve problems. Letting my children make decisions teach them that their ideas
and feelings matter.

Ask questions that help my children solve problems on their own. When my children have a
problem, I will NOT step in and take over. Instead I will try to ask good questions and encourage them to
find their own appropriate solutions.
Read books and stories together. Reading aloud is a way to share something enjoyable and learn
how other people deal with common issues like making or losing friends or handling conflicts.

Encourage sharing and helping. There are many ways my family can do this, such as preparing
food in a homeless shelter or going on a fund-raising walk/run or helping elderly neighbors or needy
families. My children will learn that they can make a difference in the lives of others.

Parent or Caregiver Signature

Parent or Caregiver Signature

Date

*We encourage you to read and sign this contract and then post it on your refrigerator or kitchen bulletin
board as reminder of your commitment to raising caring, confident, capable children.
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Section 3: Social and Emotional Learning
A. Introduction

Social and Emotional Learning (SEL) The Illinois State Board of Education
is the process of acquiring the skills (ISBE) has led the way in creating a
to:
vision for SEL by adopting Goals
and Learning Standards for all pub recognize and manage emotions
lic schools. These goals identify key
 develop caring and concern for
skills and attitudes that provide a
strong foundation for achieving
others
school and life success.
 establish positive relationships



make responsible decisions



handle challenging situations
effectively.

SEL is fundamental to children’s
social and emotional development –
their health, ethical development,
citizenship, academic learning, and
motivation to succeed. Not only does
SEL enhance academic outcomes for
students, it also ensures that
schools will address a broader mission of educating students to be
good problem-solvers and caring,
responsible, and engaged citizens.

Goal 1: Develop self-awareness
and self-management skills to
achieve school and life success
Goal 2: Use social-awareness and
interpersonal skills to establish
and maintain positive relationships
Goal 3: Demonstrate decisionmaking skills and responsible
behaviors in personal, school and
community contexts.
One of the guiding principles of effective social-emotional implementation is the involvement of family and
community. In fact, there is strong
scientific evidence to suggest that
when home and school collaborate,
programs tend to have many more
positive outcomes that last for
longer periods of time.

Effective SEL permeates all aspects
of the school culture including
school policies and practices, role
modeling by all school staff, implementing evidence based programming in classrooms, and providing
ample opportunities for practicing
skills by students. The ideal learning
environment is one that is safe, carSchools are at the heart of a coming, highly participatory, engaging
munity. It is proven that commuand has high expectations for stunity acceptance and involvement of
dents.
social emotional learning initiatives
are critical if they are to achieve
Social emotional skill instruction
their potential effectiveness. Develdoes not come at the expense of core opment of a common language, usacademic skills, but rather enhances ing consistent standards, and modacademic achievement. Research
eling of SEL skills by all adults
clearly shows that developing stugreatly enhance the child’s capacity
dents’ social and emotional skills
for internalizing these important life
improves their grades, attendance,
skills.
behavior, and attitudes toward
school.
Funding provided by the Illinois

State Board of Education and
supported by the Children's Mental
Health Partnership.



Help your child to identify and
express difficult feelings and
emotions such as anger, sadness, shame, and fear. Children need strategies to express
these emotions appropriately
without fear of reprisal.



Be a role model for empathic
behavior, an awareness of others’ feelings, which is an essential component to emotional
intelligence.



Model healthy relationships
and make sure your child
knows how to care for something of value, apologize, handle conflict and how to end a
friendship.



Admit when you’ve made a
mistake and discuss how you
would handle the situation differently in the future.

Websites:
Illinois State Board of Education:
www.isbe.state.il.us/ils/social_e
motional/resources.htm
Illinois Children’s Mental Health
Partnership: www.icmhp.org
Edutopia:
www.edutopia.org/socialemotional-learning
Iroquois-Kankakee Regional Office of Education: Snapshots of
Your Child’s Social Emotional
Well-being: www.i-kan.org
Books:
Building Emotional Intelligence:
Techniques to Cultivate Inner
Strength in Children (2008). Lantieri, L., and Goleman, D.
Emotional Intelligence: Why It
Can Matter More Than IQ.
(1995/2005) Goleman, D.
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Bullying is defined by the American
Medical Association (AMA) as a pattern of repeated aggression with deliberate intent to harm or disturb a
victim despite apparent victim distress and a real or perceived imbalance of power (e.g. due to age,
strength, size, social status). The
AMA recognizes bullying as a complex and abusive behavior with potentially serious social and mental
health consequences for children
and adolescents. The prevalence of
bullying is staggering and its implications are widespread, in part because it negatively affects not only
the victim and perpetrator but all
youth involved including the witnesses or “bystanders.”
Bullying presents itself in many
forms, including verbal and/or
physical threats and assaults, teasing and name calling, intentional
exclusion from a group, spreading
rumors, menacing gestures and
faces, and racial or ethnic slurs. A
relatively new but potentially more
serious arena is cyber-bullying—the
use of electronic information and
communication devices, text messages, websites, etc. to willfully harass or personally attack an individual or group.

dent’s ability to learn and participate
in school activities. Chronic victims
report physical and mental health
problems, may develop low selfesteem or depression, and may contemplate suicide more often than
their non-bullied peers. Youth who
exhibit bullying behavior are also
prone to academic underachievement, and anti-social or criminal
behavior such as skipping school,
vandalism, abusing drugs and alcohol, fighting and domestic violence.
Bullying is a complex problem and
one that takes the entire school
community to resolve. Teachers,
staff, administrators, parents and
students must work together to address the issue by:






While boys tend to engage in more
direct, overt physical or verbal bullying behaviors, girls often use more
indirect, discrete means such as
building alliances, manipulating re- 
lationships, intentionally leaving
someone out of a group activity or
spreading rumors.
Bullying is often dismissed by adults
as typical, unavoidable adolescent
behavior. But ignoring bullying is
serious because it causes physical,
psychological and emotional harm to
students and interferes with stu-

Clearly defining bullying behavior to ensure that students, staff
and parents don’t dismiss it as
harmless horseplay, teasing or
joking around.
Establishing and enforcing clear
school policies on bullying that
define the problem, describe the
consequences, establish methods of data collection, outline
adult intervention, and require
staff development and prevention education.
Teaching and role playing strategies for bullying prevention and
providing students the means to
safely and discreetly report bullying incidents to school staff.
Providing parents information on
how to prevent bullying behaviors in their children, encourage
their children to intervene or
speak up when they witness bullying incidents, and support
their child when targeted by a
perpetrator.
Funding provided by the Illinois
State Board of Education and
supported by the Children's Mental
Health Partnership.



Learn about bullying prevention. Set clear expectations for
behavior. Parents play a critical
role in this issue.



Be alert to the warning signs of
bullying which include social
withdrawal, poor academic performance, depression, excessive anger, and lack of interest
in school.



Teach and role model empathy,
peaceful conflict resolution,
good communication skills,
and problem solving strategies.



Take bullying seriously. Don’t
be afraid to admit your child
may be exhibiting bullying behavior or be a victim. Work cooperatively with your school.



Discuss your school’s bullying
policy with your child.

U.S. Dept. of Health & Human Services:http://mentalhealth.samhsa.
gov/15plus/aboutbullying.asp
The Bully, the Bullied, and the Bystander, by Barbara Coloroso
(2003)

SOCIAL AND EMOTIONAL LEARNING (SEL)
is the process of acquiring the skills to
recognize and manage emotions, develop
caring and concern for others, establish
positive relationships, make responsible
decisions, and handle challenging situa‐
tions effectively. SEL is fundamental to
teen’s social and emotional development
– their health, ethical development, citi‐
zenship, academic learning, and motiva‐
tion to succeed. Not only does SEL en‐
hance academic outcomes for students, it
also ensures that schools will address a
broader mission of educating students to
be good problem‐solvers and caring, re‐
sponsible, and engaged citizens.
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SOCIAL AND EMOTIONAL LEARNING IN SCHOOL AND AT HOME
There's a new direction for education in Illinois. It involves a statewide effort to
promote the implementation of developmentally appropriate social and
emotional learning (SEL) to all students. Years of research shows that teaching
SEL skills along side core academic subjects raises achievement test scores and
produces higher graduation rates. Students feel valued and respected. They
become more engaged in learning.
Success for Illinois' SEL initiative not only involves your child's school and
teachers, it also requires your support and follow-up at home. Make a
commitment to learn about your school's SEL efforts, coordinate your child's
SEL school projects with activities at home, and work with teachers and school
leaders to promote SEL throughout your community. When you do, you'll
significantly increase your student's opportunities for achieving success in
school, work and life.
Five Basic SEL Skills Everyone Should Acquire
SEL identifies five core competencies fundamental to life success:
Self-Awareness: Identify one's thoughts, feelings, and strengths, and recognize
how they influence one's choices and actions.
Self-Management: Establish and work toward short- and long-term goals,
and handle emotions so that they facilitate rather than interfere with the task
at hand.
Social Awareness: Identify and understand the thoughts and feelings of others,
respect their rights, and appreciate diversity.
Relationship Skills: Establish and maintain a healthy and rewarding
connections with individuals and groups through communication, listening, and
negotiation skills.
Responsible Decision Making: Generate, implement, and evaluate positive and
informed solutions to problems, and assume responsibility for personal
decisions and behaviors.
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Family School Partnerships
Establishing and sustaining successful SEL initiatives is not just a school
responsibility. Parents and caregivers share that responsibility. The best
results for students are achieved when families and schools form a partnership
to coordinate their efforts. These partnerships often begin with a school
leader, such as a principal regularly sharing their school's SEL information
with families. Then families and schools are better able to work together to
recognize and promote SEL at home, in school and throughout the community.

What you can do to promote SEL in your school:
Parents and caregivers can promote their child's social and emotional
development by learning more about their school's SEL initiative. Ask your
school leader or child's teacher what you can do to help: Here are few
suggestions:
Attend family SEL informational meetings at school
Ask your child's teacher about how SEL is used at school
Participate in SEL parent/caregiver trainings
Assist in your child's classroom
Participate with your child in SEL-related homework assignments
Promote SEL successes throughout your community
Support fund raising efforts to sustain SEL initiatives

For more information about social and emotional learning and the Illinois SEL
standards, please view the followign websites:
The Illinois Children's Mental Health Partnership (ICMHP) |www.icmhp.org
The Collaborative for Academic, Social and Emotional Learning (CASEL) |
www.casel.org
The Illinois State Board of Education (ISBE) | www.isbe.net
Supported by the following organizations:
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Raising Caring, Confident, Capable Children
What parents and caregivers need to know about social and
emotional learning (SEL) and why it deserves your support in
school and at home.

Social and emotional learning is key to student success in school,
work, and life. Children who have experienced social and
emotional learning (SEL) demonstrate:
As much as an 11 percent improvement in their achievement test
scores
More positive connections with school and a greater enthusiasm
for learning
Increased self-esteem and responsibility toward others
Fewer conduct problems and less emotional distress
Good character and citizenship

Preparing children for life success takes love, hard work, and
endless patience. It also requires a broad, balanced education that
combines academic growth with social and emotional growth. The
research is clear. Children perform better academically when they
learn to manage their emotions, establish positive relationships,
develop caring and concern for others, make responsible
decisions, and constructively handle challenging situations.
The following brochure will introduce you to some of the benefits
of social and emotional learning (SEL) and what you can do, both
at home and with your school, to promote your student's healthy
social and emotional development and academic achievement.
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SOCIAL EMOTIONAL LEARNING
The Collaborative for Academic, Social, and Emotional Learning (CASEL) describes Social Emotional Learning
or SEL as the process through which children and adults understand and manage emotions, set and achieve
positive goals, feel and show empathy for others, establish and maintain positive relationships, and make
responsible decisions. (casel.org)
SEL fosters a healthy mental well-being. Social and Emotional Learning helps children cope with different
experiences in life and builds resilience. Developing social and emotional skills SEL impacts academic
achievement, relationship building, family dynamics, and decision-making in general.
According to CASEL.org, a study conducted in 2018 by J. L. Mahoney, J. A. Durlak, and R. P. Weissberg,
indicates that students in schools where SEL programming is implemented improved their social skills 57%
compared to students from schools without SEL programming. They also report the study shows that 27% of
students improved their academic performance and 24% their emotional well-being.
CASEL identifies five core competencies of Social and Emotional Learning:
a.

Self-Awareness

b.

Self-Management

c.

Social-Awareness

d.

Responsible Decision-Making

e.

Relationship Skills
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In-depth descriptions pertaining to each of the five core competencies of Social and Emotional Learning:

Self-Awareness:
The ability to accurately recognize one’s own emotions, thoughts, values, and how they influence behavior.
The ability to accurately assess one’s strengths and limitations, with a well-grounded sense of confidence,
optimism, and a “growth mindset.”
• Identifying emotions
• Accurate self-perception
• Recognizing strengths
• Self-confidence
• Self-efficacy
Daniel Goleman, author of Emotional intelligence, the foundation of Social Emotional Learning, suggest that
the ability of understanding one’s emotions and thoughts regularly is the key to know ourselves better, feel at
peace with ourselves, proactively manage emotions, thoughts, and consequently behaviors.
Why is self-awareness important? By understanding our emotions and reactions, children and adults discover
the power to change behaviors and gain more control over their feelings. By understanding the strengths and
limitations, children will proactively prepare to meet their personal goals.

Self-Management:
The ability to successfully regulate one’s emotions, thoughts, and behaviors in different situations — effectively
managing stress, controlling impulses, and motivating oneself. The ability to set and work toward personal and
academic goals.
• Impulse control
• Stress management
• Self-discipline
• Self-motivation
• Goal-setting
• Organizational skills
Why is self-management important? When a child can identify their emotions and the reaction to it (selfawareness) the child will also be capable of learning to manage all the pleasant and unpleasant emotions and
behaviors. Self-management helps with impulses, discipline, motivation, and stress.
For example, in a scenario where one child’s toy is taken by a classmate, a child with poor self-management
skills will get angry and may start crying and throwing a tantrum. Whereas a child with self-management skills,
will get mad, identify the emotion, and ask for toy back or talk to an adult. Another example is a child in
grammar school failing a test, and instead of giving up, the child can manage the feelings of frustration and
acknowledge that they may need to prepare better or ask for help next time.

Social Awareness:
The ability to take the perspective of and empathize with others, including those from diverse backgrounds,
and cultures. The ability to understand the social and ethical norms for behavior and to recognize family,
school, and community resources and supports.
•
•
•
•

Perspective-taking
Empathy
Appreciating diversity
Respect for others
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Why is social awareness important? Social awareness is crucial in the formation of relationships. Being able
to empathize and see other’s perspectives help children to appreciate others regardless of different opinions
and personalities. By practicing empathy and respect, children will be able to ‘coexist’ in groups or
environments where their opinions are challenged. With these set of skills, children can read non-verbal cues
in others and gain insight on how to approach different people in different circumstances.

Relationship Skills:
The ability to establish and maintain healthy and rewarding relationships with diverse individuals and groups.
The ability to communicate clearly, listen well, cooperate with others, resist inappropriate social pressure,
negotiate conflict constructively, and seek and offer help when needed.
• Communication
• Social engagement
• Relationship-building
• Teamwork
Why are relationship skills important? How children connect to others determines their emotional intelligence.
Short or lasting relationships depend on children’s communications skills. Assertive communication helps
children (and adults) to express their needs without violating others’ needs. An assertive communication will
help children and parents feel heard and respected.

Responsible Decision-Making:
The ability to make constructive choices about personal behavior and social interactions based on ethical
standards, safety concerns, and social norms. The realistic evaluation of consequences of various actions, and
a consideration of the well-being of oneself and others.
• Identifying problems
• Analyzing situations
• Solving problems
• Evaluating
• Reflecting
• Ethical responsibility

Why is responsible decision-making important? Children will learn to reflect and analyze on a problem or
situation, evaluate the possibilities of the situation, and make ethical decisions. An ethical decision is a
decision that was analyzed by the person (who is making the decision) and takes full accountability of it.
Statements like, “I want this” or “I don’t want that” holds the person ethically responsible for his/her actions.
Evaluating the possible outcomes of their decisions, help children embrace the problem-solving skills.
By learning and practicing SEL competencies, children will learn to express their emotions and build a better
self-esteem, monitor and regulate emotions, deal with peer pressure, establish positive relationships with
diverse populations, solve conflict in a proactive way and make responsible decisions. Consequently,
children’s emotional intelligence will support their academic achievement.
Let’s not forget that parents are the main influencers and role-models of their children. Some children learn
SEL by observing others in a more natural manner. However, some children may need more assistance from
educators and parents to master or achieve their goal. Remember, SEL skills are to be practiced continuously,
rather than to be taught once and never practiced again.
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Illinois Social Emotional
Learning Standards
Goal 1: Develop self-awareness and self-management skills
to achieve school and life success.
A. Identify and manage one’s emotions and behavior.
B. Recognize personal qualities and external supports.
C. Demonstrate skills related to achieving personal and academic
goals.
Goal 2: Use social-awareness and interpersonal skills to establish
and maintain positive relationships
A. Recognize the feelings and perspectives of others.
B. Recognize individual and group similarities and differences.
C. Use communication and social skills to interact effectively with
others.
D. Demonstrate an ability to prevent, manage, and resolve
interpersonal conflicts in constructive ways.
Goal 3: Demonstrate decision-making skills and responsible
behaviors in personal, school, and community contexts.
A. Consider ethical, safety, and societal factors in making decisions.
B. Apply decision-making skills to deal responsibly with daily
academic and social situations.
C. Contribute to the well-being of one’s school and community.

Safe and Sound
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Social Emotional Learning Standards
Goal 1: Develop self-awareness and self-management skills
to achieve school and life success.
Why this goal is important: Several key sets of skills and attitudes provide a strong foundation for achieving school and life
success. One involves knowing your emotions, how to manage them, and ways to express them constructively. This enables
one to handle stress, control impulses, and motivate oneself to persevere in overcoming obstacles to goal achievement. A related set of skills involves accurately assessing your abilities and interests, building strengths, and making effective use of family, school, and community resources. Finally, it is critical for students to be able to establish and monitor their progress toward
achieving academic and personal goals.

Learning
Standard

Early
Elementary

Late
Elementary

Middle/
Junior High

Early
High School

Late
High School

A. Identify and
manage one’s
emotions and
behavior.

1A.1a. Recognize
and accurately label
emotions and how
they are linked to
behavior.

1A.2a. Describe a
range of emotions
and the situations
that cause them.

1A.3a. Analyze
factors that create
stress or motivate
successful
performance.

1A.4a. Analyze
how thoughts and
emotions affect
decision making
and responsible
behavior.

1A.5a. Evaluate
how expressing
one’s emotions in
different situations
affects others.

1A.1b. Demonstrate
control of impulsive
behavior.

1A.2b. Describe and
demonstrate ways
to express emotions in a socially
acceptable manner.

1A.3b. Apply
strategies to manage stress and to
motivate successful performance.

1A.4b. Generate
ways to develop
more positive
attitudes.

1A.5b. Evaluate how
expressing more
positive attitudes
influences others.

1B.1a. Identify
one’s likes and
dislikes, needs and
wants, strengths
and challenges.

1B.2a. Describe
personal skills and
interests that one
wants to develop.

1B.3a. Analyze how
personal qualities
influence choices
and successes.

1B.4a. Set priorities
in building on
strengths and
identifying areas
for improvement.

1B.5a. Implement a
plan to build on a
strength, meet a
need, or address
a challenge.

1B.1b. Identify
family, peer, school,
and community
strengths.

1B.2b. Explain how
family members,
peers, school personnel, and community
members can support
school success and
responsible behavior.

1B.3b. Analyze how
making use of
school and community supports and
opportunities can
contribute to school
and life success.

1B.4b. Analyze how
positive adult role
models and support
systems contribute
to school and
life success.

1B.5b. Evaluate
how developing
interests and filling
useful roles support school and
life success.

1C.1a. Describe
why school is
important in helping
students achieve
personal goals.

1C.2a. Describe the
steps in setting and
working toward
goal achievement.

1C.3a. Set a
short-term goal and
make a plan for
achieving it.

1C.4a. Identify
strategies to make
use of resources
and overcome obstacles to achieve
goals.

1C.5a. Set a postsecondary goal with
action steps, timeframes, and criteria
for evaluating
achievement.

1C.1b. Identify goals
for academic success and classroom
behavior.

1C.2b. Monitor progress on achieving
a short-term
personal goal.

1C.3b. Analyze why
one achieved or
did not achieve
a goal.

1C.4b. Apply strategies to overcome
obstacles to goal
achievement.

1C.5b. Monitor progress toward achieving a goal, and evalone’s performance
against criteria.

B. Recognize
personal
qualities
and external
supports.

C. Demonstrate
skills related
to achieving
personal and
academic goals.

Safe and Sound
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Social Emotional Learning Standards
Goal 2: Use social-awareness and interpersonal skills
to establish and maintain positive relationships.
Why this goal is important: Building and maintaining positive relationships with others are central to success in school and
life and require the ability to recognize the thoughts, feelings, and perspectives of others, including those different from one’s
own. In addition, establishing positive peer, family, and work relationships requires skills in cooperating, communicating respectfully, and constructively resolving conflicts with others.

Learning
Standard

Early
Elementary

Late
Elementary

Middle/
Junior High

Early
High School

Late
High School

A: Recognize the
feelings and
perspectives
of others.

2A.1a. Recognize
that others may experience situations
differently from
oneself.

2A.2a. Identify
verbal, physical,
and situational cues
that indicate how
others may feel.

2A.3a. Predict
others’ feelings and
perspectives in a
variety of situations.

2A.4a. Analyze similarities and differences between one’s
own and others’
perspectives.

2A.5a. Demonstrate
how to express
understanding of
those who hold
different opinions.

2A.1b. Use listening
skills to identify the
feelings and perspectives of others.

2A.2b. Describe the
expressed feelings
and perspectives
of others.

2A.3b. Analyze
how one’s behavior
may affect others.

2A.4b. Use conversa- 2A.5b. Demonstrate
tion skills to underways to express
stand others’ feelings empathy for others.
and perspectives.

2B.1a. Describe the
ways that people
are similar and
different.

2B.2a. Identify
differences among
and contributions of
various social and
cultural groups.

2B.3a. Explain how
individual, social, and
cultural differences
may increase vulnerability to bullying
and identify ways to
address it.

2B.4a. Analyze the
origins and negative
effects of stereotyping and prejudice.

2B.5a. Evaluate strategies for being
respectful of others
and opposing stereotyping and prejudice.

2B.1b. Describe
positive qualities
in others.

2B.2b. Demonstrate
how to work effectively with those
who are different
from oneself.

2B.3b. Analyze the
effects of taking
action to oppose
bullying based on
individual and group
differences.

2B.4b. Demonstrate
respect for individuals
from different social
and cultural groups.

2B.5b. Evaluate how
advocacy for the
rights of others
contributes to the
common good.

2C.1a. Identify
ways to work and
play well with
others.

2C.2a. Describe
approaches for
making and
keeping friends.

2C.3a. Analyze ways
to establish positive
relationships with
others.

2C.4a. Evaluate the
effects of requesting
support from and
providing support
to others.

2C.5a. Evaluate the
application of communication and social
skills in daily interactions with peers,
teachers, and families.

2C.1b. Demonstrate
appropriate social
and classroom
behavior.

2C.2b. Analyze ways
to work effectively
in groups.

2C.3b. Demonstrate
cooperation and
teamwork to promote
group effectiveness.

2C.4b. Evaluate one’s
contribution in groups
as a member and
leader.

2C.5b. Plan, implement, and evaluate
participation in a
group project.

B: Recognize
individual
and group
similarities
and differences.

C: Use communication and
social skills
to interact
effectively
with others.
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Social Emotional Learning Standards
Goal 2 (cont.): Use social-awareness and interpersonal skills
to establish and maintain positive relationships.
Learning
Standard

Early
Elementary

Late
Elementary

Middle/
Junior High

Early
High School

Late
High School

D. Demonstrate
an ability to
prevent, manage,
and resolve
interpersonal
conflicts in constructive ways.

2D.1a. Identify
problems and conflicts commonly
experienced
by peers.

2D.2a. Describe
causes and
consequences
of conflicts.

2D.3a. Evaluate
strategies for
preventing
and resolving
interpersonal
problems.

2D.4a. Analyze how
listening and talking
accurately help in
resolving conflicts.

2D.5a. Evaluate
the effects of using
negotiation skills to
reach win-win
solutions.

2D.1b. Identify
approaches to
resolving conflicts
constructively.

2D.2b. Apply
constructive
approaches in
resolving conflicts.

2D.3b. Define
unhealthy peer
pressure and
evaluate strategies
for resisting it.

2D.4b. Analyze how
conflict-resolution
skills contribute to
work within a group.

2D.5b. Evaluate
current conflictresolution skills
and plan how to
improve them.

Safe and Sound
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Social Emotional Learning Standards
Goal 3: Demonstrate decision-making skills
and responsible behaviors in personal, school, and community contexts.
Why this goal is important: Promoting one’s own health, avoiding risky behaviors, dealing honestly and fairly with others, and contributing to the good of one’s classroom, school, family, community, and environment are essential to citizenship in a democratic society.
Achieving these outcomes requires an ability to make decisions and solve problems on the basis of accurately defining decisions to be
made, generating alternative solutions, anticipating the consequences of each, and evaluating and learning from one’s decision making.

Learning
Standard

Early
Elementary

Late
Elementary

Middle/
Junior High

A: Consider
ethical, safety,
and societal
factors in making decisions.

3A.1a. Explain why
unprovoked acts
that hurt others
are wrong.

3A.2a. Demonstrate
the ability to respect
the rights of self
and others.

3A.3a. Evaluate how 3A.4a. Demonstrate
honesty, respect,
personal responsifairness, and combility in making
passion enable one
ethical decisions.
to take the needs of
others into account
when making decisions.

3A.5a. Apply ethical
reasoning to
evaluate societal
practices.

3A.1b. Identify social
norms and safety
considerations that
guide behavior.

3A.2b. Demonstrate
knowledge of how
social norms affect
decision making and
behavior.

3A.3b. Analyze the
reasons for school
and societal rules.

3A.4b. Evaluate how
social norms and
the expectations of
authority influence
personal decisions
and actions.

3A.5b. Examine how
the norms of different
societies and cultures
influence their
members’ decisions
and behaviors.

3B.1a. Identify a
range of decisions
that students make
at school.

3B.2a. Identify and
apply the steps of
systematic
decision making.

3B.3a. Analyze how
decision-making
skills improve
study habits
and academic
performance.

3B.4a. Evaluate
personal abilities to
gather information,
generate alternatives,
and anticipate the
consequences of
decisions.

3B.5a. Analyze how
present decision
making affects
college and career
choices.

3B.1b. Make
positive choices
when interacting
with classmates.

3B.2b. Generate
alternative solutions
and evaluate their
consequences for a
range of academic
and social situations.

3B.3b. Evaluate
strategies for resisting
pressures to engage
in unsafe or
unethical activities.

3B.4b. Apply
decision-making
skills to establish
responsible social
and work
relationships.

3B.5b. Evaluate how
responsible decision
making affects
interpersonal and
group relationships.

3C.1a. Identify and
perform roles that
contribute to one’s
classroom.

3C.2a. Identify and
perform roles that
contribute to the
school community.

3C.3a. Evaluate one’s
participation in efforts to address an
identified school
need.

3C.4a. Plan, implement, and evaluate
one’s participation in
activities and organizations that improve
school climate.

3C.5a. Work cooperatively with others
to plan, implement,
and evaluate a project
to meet an identified
school need.

3C.1b. Identify and
perform roles that
contribute to one’s
family.

3C.2b. Identify and
perform roles that
contribute to one’s
local community.

3C.3b. Evaluate one’s
participation in efforts to address an
identified need in
one’s local
community.

3C.4b. Plan, implement, and evaluate
one’s participation
in a group effort to
contribute to one’s
local community.

3C.5b. Work cooperatively with others
to plan, implement,
and evaluate a project
that addresses an
identified need in the
broader community.

B: Apply decisionmaking skills to
deal responsibly with daily
academic
and social
situations.

C. Contribute to
the well-being
of one’s school
and community.

Early
High School

Late
High School
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Section 3: Social and Emotional Learning
B. Self-Management

Do you know yourself? Your
interests, talents and values
may come to mind, but do you
know yourself emotionally?
You may even wonder what it
means to know yourself emotionally. Self-awareness and
self-management are two of five
social-emotional competencies
necessary for success in school
and life according to Daniel Goleman, author of Emotional Intelligence (2005). Selfawareness involves identifying
your emotions and what triggers them, how to manage
them, and ways to express
them constructively. Selfmanagement involves understanding your ability to assess
your talents and interests,
ways to build on strengths, and
making effective use of family,
school and community resources for emotional support.
Both competencies are critical
for realistically setting and
monitoring progress toward
achieving academic/work and
personal goals.

Many times the root cause of
behavior problems in children
relates to a lack of ability to accurately label emotions. They
may confuse angry and sad,
frustrated and annoyed, proud
and happy and many others.
Knowing how to discern emotions assists children to predict
their reaction and manage their
feelings in a pro-social way. As
children mature, their emotions
affect their ability to make responsible decisions that affect
their success in school and in
relationships with others.

There are ways that parents
can support the development of
these important skills. Talking
with children about their emotions and helping them to verbally name their feelings is a
beginning. It takes patience
and lots of modeling for the full
range of emotions to be understood. Doing so impacts perceptions and influences the relationships we want for ourselves, our children, and society. Understanding your emotions and responses can
The capacity to be self-aware
emotionally contributes to a
change the dynamics of your
person’s ability to handle
family interaction and lead to
the kind of modeling that
stress, control impulses, and
motivate oneself to persevere in makes a positive difference for
overcoming obstacles. These
your children. Taking the time
to know yourself emotionally is
qualities are necessary
throughout life. Children who essential for guiding your chilare taught strategies to recog- dren toward healthy social/
nize and appreciate the range
emotional well-being.
of their emotions are better
equipped to be hopeful and
Funding provided by the Illinois
happy.
State Board of Education and
supported by the Children's Mental
Health Partnership.

 Use children’s literature as a

model for identifying and labeling
emotions exhibited by the characters.

 Be honest with yourself and
others about your own feelings
and share that with your children.

 Talk to your children about

how their emotional displays affect others – both positively and
negatively.

 Model goal-setting and plan-

ning so that your children understand the process and challenges
you face.

 Encourage your child to ac-

curately label his/her feelings
and what triggered the emotion.

Websites:
Emotional development:
www.illinoisearlylearning.org/
tipsheets/social
Impulsivity in children and teens:
www.psychologytoday.com/child/
waystocontrol
Articles about how children develop empathy:
www.drkuter.com/parenting
Books:
Emotionally Intelligent PARENTING:
How to Raise a Self-Disciplines, Responsible, Socially skilled Child.
(1999) Elias, Tobias, Friedlander.
Don’t Give Me That Attitude! 24
Things Kids Do and How to Stop
Them. (2004) Borba, Michele, Ed.D
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Self-Management
Regulating One’s Emotions, Cognitions, and Behaviors
Students
will be
able to…

Monitor and regulate emotions effectively.
Use awareness of emotions as a guide to decision-making.
Motivate oneself.
Cope well with stress and anxiety.
Exercise self-control and delay gratification.
Express emotions appropriately.

What
teachers
can do in
lessons

Teach the THINK process to help students recognize responsible social media use before posting
an unkind or untrue remark about a person because you are upset. T—is it true, H—is it helpful,
I—is it inspiring, N—is it necessary, K—is it kind. This activity could be part of the class norms as
well.
Lead students in an age-appropriate discussion of how to use their awareness of emotions to
guide decision-making. With younger children this might mean thinking about what adult they
can ask for help or support when they are sad or angry. For older children/teens this might mean
helping students think about pausing before making a decision at all, when they are feeling angry
or hurt, because it is better to make important decisions when we are feeling calm.
Lead discussions about positive, age-appropriate ways we can express our feelings (e.g., put our
feelings into words, draw a picture or write about how we feel, create an art or media project,
show our feelings through dance).
Teach effective, age-appropriate self-management techniques (belly breathing, yoga, counting to
ten, self-talk, relaxation exercises, mental rehearsal).
Have students brainstorm age-appropriate ways to motivate themselves.

What
teachers
can do
through
ongoing
teaching
practices

Routinely practice age-appropriate self-management techniques as a regular part of the school
day (e.g., start class with a deep breathing exercise).
Establish a separate space in the classroom for individual self-management (e.g., cozy corner,
happy place, cool-down corner, reading corner).
As a teacher, consistently model effective self-management in an age-appropriate way for
students (“I’m feeling a little frustrated, so I’m going to stop and take a breath before I decide
what to do next.”).

Teaching Activities to Support the Core Competencies of SEL—August 2017

casel.org
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Anger Stop Signs
Anger is an emotion that can overwhelm anyone, especially a young child. When a child is not
taught proper emotional regulation skills, they can have trouble with learning how to manage
their behaviors in reaction to their feelings. This can result in behavioral issues and troubles with
communication.
Teaching proper anger management skills helps a child to learn how to manage their anger, and
other emotions that trigger their anger. It helps a child gain perspective and understand their
own needs when they need them.
Utilizing the STOP acronym, a child learns the step by step process for handling their own anger
and communicating their needs to feel better. They also learn self-reflection skills which reduces
reactive behaviors.

This Photo by Unknown Author

1. Stop what I am doing
2. Take a breath
3. Observe
1. Why am I angry?
2. What am I thinking and feeling?
4. Proceed
1. What do you need to do now to feel better and not hurt anyone
in the process?
2. How much time do I need to cool off?
3. What do I need to say and who do I need to say it to?
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Progressive Muscle Relaxation Script

Progressive muscle relaxation is an exercise that relaxes your mind and body by progressively tensing and
relaxation muscle groups throughout your entire body. You will tense each muscle group vigorously, but without
straining, and then suddenly release the tension and feel the muscle relax. You will tense each muscle for about 5
seconds. If you have any pain or discomfort at any of the targeted muscle groups feel free to omit that step.
Throughout this exercise you may visualize the muscles tensing and a wave of relaxation flowing over them as you
release that tension. It is important that you keep breathing throughout the exercise. Now let’s begin.

Begin by finding a comfortable position either sitting or lying down in a location where
you will not be interrupted.
Allow your attention to focus only on your body. If you begin to notice your mind wandering, bring it back to the
muscle you are working on.
Take a deep breath through your abdomen, hold for a few second, and exhale slowly. Again, as you breathe notice
your stomach rising and your lungs filling with air.
As you exhale, imagine the tension in your body being released and flowing out of your body.
And again inhale…..and exhale. Feel your body already relaxing.
As you go through each step, remember to keep breathing.
Now let’s begin. Tighten the muscles in your forehead by raising your eyebrows as high as you can. Hold for about
five seconds. And abruptly release feeling that tension fall away.
Pause for about 10 seconds.
Now smile widely, feeling your mouth and cheeks tense. Hold for about 5 seconds, and release, appreciating the
softness in your face. Pause for about 10 seconds.
Next, tighten your eye muscles by squinting your eyelids tightly shut. Hold for about 5 seconds, and release.
Pause for about 10 seconds.
Gently pull your head back as if to look at the ceiling. Hold for about 5 seconds, and release, feeling the tension
melting away.
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Pause for about 10 seconds.
Now feel the weight of your relaxed head and neck sink.
Breath in…and out.
In…and out.
Let go of all the stress
In…and out.
Now, tightly, but without straining, clench your fists and hold this position until I say stop. Hold for about 5 seconds,
and release.
Pause for about 10 seconds.
Now, flex your biceps. Feel that buildup of tension. You may even visualize that muscle tightening. Hold for about 5
seconds, and release, enjoying that feeling of limpness.
Breath in...and out.
Now tighten your triceps by extending your arms out and locking your elbows. Hold for about 5 seconds, and
release.
Pause for about 10 seconds.
Now lift your shoulders up as if they could touch your ears. Hold for about 5 seconds, and quickly release, feeling
their heaviness.
Pause for about 10 seconds.
Tense your upper back by pulling your shoulders back trying to make your shoulder blades touch. Hold for about 5
seconds, and release.
Pause for about 10 seconds.
Tighten your chest by taking a deep breath in, hold for about 5 seconds, and exhale, blowing out all the tension.
Now tighten the muscles in your stomach by sucking in. Hold for about 5 seconds, and release. Pause for about 10
seconds.
Gently arch your lower back. Hold for about 5 seconds, relax.
Pause for about 10 seconds.
Feel the limpness in your upper body letting go of the tension and stress, hold for about 5 seconds, and relax.
Tighten your buttocks. Hold for about 5 seconds…, release, imagine your hips falling loose. Pause for about 10
seconds.
Tighten your thighs by pressing your knees together, as if you were holding a penny between them. Hold for about 5
seconds…and release.
Pause for about 10 seconds.
Now flex your feet, pulling your toes towards you and feeling the tension in your calves. Hold for about 5 seconds,
and relax, feel the weight of your legs sinking down.
Pause for about 10 seconds.
Curl your toes under tensing your feet. Hold for about 5 seconds, release.
Pause for about 10 seconds.
Now imagine a wave of relaxation slowly spreading through your body beginning at your head and going all the way
down to your feet.
Feel the weight of your relaxed body.
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Mindfulness for Children

Mindfulness can boost the quality of our lives in numerous ways.
“In today’s rush, we all think too much—seek too much—want too much—and forget about the
joy of just being.” – Eckhart Tolle
What does mindfulness do to spark “the joy of just being” that Tolle references? And, how can
we teach kids to start benefiting from its practice?
Research confirms that for children, mindfulness can:






Mitigate the effects of bullying
Enhance focus in children with ADHD
Reduce attention problems
Improve mental health and wellbeing
Improve social skills when well taught and practiced with children and adolescents

It’s also important for caregivers and educators to provide age-appropriate mindfulness
practices to children.
For example, fostering mindfulness in preschoolers with tools like pictures, objects, food, simple
movements, and music, can help them develop an ability to better focus their attention and stay
present.
In a study by Flook et al., (2015), kids were asked to engage in an activity called “Belly
Buddies”, in which they listened to music while also noticing the sensation of a small tone on
their stomachs rising and falling with each breath.
The kids became more attune to their bodies, breath and to the music.
Ultimately, simple activities can have long-lasting developmental benefits when practiced
regularly.
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Two Fun Mindfulness Activities and Exercises for Children:
Let’s start with these simple ways to attune children with their bodies. At a young age, humans
naturally curious about the strength and flexibility of their bodies. It’s a great age to introduce
body-mind awareness as a valuable way to take care of themselves.

Mindful Posing
One easy way for children to dip their toes into mindfulness is through body poses. To get your
kids excited, tell them that doing fun poses can help them feel strong, brave, and happy.
Have the kids go somewhere quiet and familiar, a place they feel safe. Next, tell them to try one
of the following poses:
• The Superman: this pose is practiced by standing with the feet just wider than the hips,
fists clenched, and arms reached out to the sky, stretching the body as tall as possible.
• The Wonder Woman: this pose is struck by standing tall with legs wider than hip-width
apart and hands or fists placed on the hips.
Ask the kids how they feel after a few rounds of trying either of these poses. You may be
surprised.

Safari
The Safari exercise is a great way to help kids learn mindfulness. This activity turns an average,
everyday walk into an exciting new adventure.
Tell your kids that you will be going on a safari: their goal is to notice as many birds, bugs,
creepy-crawlies, and any other animals as they can. Anything that walks, crawls, swims, or flies
is of interest, and they’ll need to focus all of their senses to find them, especially the little ones.
A similar exercise for adults is the mindfulness walk. This exercise provokes the same response
in children that a mindful walk elicits in adults: a state of awareness and grounding in the
present.
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Section 3: Social and Emotional Learning
C. Self-Awareness

Do you know yourself? Your
interests, talents and values
may come to mind, but do you
know yourself emotionally?
You may even wonder what it
means to know yourself emotionally. Self-awareness and
self-management are two of five
social-emotional competencies
necessary for success in school
and life according to Daniel Goleman, author of Emotional Intelligence (2005). Selfawareness involves identifying
your emotions and what triggers them, how to manage
them, and ways to express
them constructively. Selfmanagement involves understanding your ability to assess
your talents and interests,
ways to build on strengths, and
making effective use of family,
school and community resources for emotional support.
Both competencies are critical
for realistically setting and
monitoring progress toward
achieving academic/work and
personal goals.

Many times the root cause of
behavior problems in children
relates to a lack of ability to accurately label emotions. They
may confuse angry and sad,
frustrated and annoyed, proud
and happy and many others.
Knowing how to discern emotions assists children to predict
their reaction and manage their
feelings in a pro-social way. As
children mature, their emotions
affect their ability to make responsible decisions that affect
their success in school and in
relationships with others.

There are ways that parents
can support the development of
these important skills. Talking
with children about their emotions and helping them to verbally name their feelings is a
beginning. It takes patience
and lots of modeling for the full
range of emotions to be understood. Doing so impacts perceptions and influences the relationships we want for ourselves, our children, and society. Understanding your emotions and responses can
The capacity to be self-aware
emotionally contributes to a
change the dynamics of your
person’s ability to handle
family interaction and lead to
the kind of modeling that
stress, control impulses, and
motivate oneself to persevere in makes a positive difference for
overcoming obstacles. These
your children. Taking the time
to know yourself emotionally is
qualities are necessary
throughout life. Children who essential for guiding your chilare taught strategies to recog- dren toward healthy social/
nize and appreciate the range
emotional well-being.
of their emotions are better
equipped to be hopeful and
Funding provided by the Illinois
happy.
State Board of Education and
supported by the Children's Mental
Health Partnership.

 Use children’s literature as a

model for identifying and labeling
emotions exhibited by the characters.

 Be honest with yourself and
others about your own feelings
and share that with your children.

 Talk to your children about

how their emotional displays affect others – both positively and
negatively.

 Model goal-setting and plan-

ning so that your children understand the process and challenges
you face.

 Encourage your child to ac-

curately label his/her feelings
and what triggered the emotion.

Websites:
Emotional development:
www.illinoisearlylearning.org/
tipsheets/social
Impulsivity in children and teens:
www.psychologytoday.com/child/
waystocontrol
Articles about how children develop empathy:
www.drkuter.com/parenting
Books:
Emotionally Intelligent PARENTING:
How to Raise a Self-Disciplines, Responsible, Socially skilled Child.
(1999) Elias, Tobias, Friedlander.
Don’t Give Me That Attitude! 24
Things Kids Do and How to Stop
Them. (2004) Borba, Michele, Ed.D
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Self-Awareness
What is Self-Awareness?
The first main skill associated with Social Emotional Learning is self-awareness. According to the Collaborative
for Academic, Social, and Emotional Learning (CASEL), self-awareness is the ability to accurately recognize
one’s own emotions, thoughts, and values, and how they influence behavior. It is the ability to accurately
assess one’s strengths and limitations, with a well-grounded sense of confidence, optimism, and a “growth
mindset.” In short, self-awareness is the ability to understand one’s self.
What Skills are Associated with Self-Awareness?
To be self-aware, one must be able to do the following:
• Identify emotions – It is important that students be able to recognize and identify emotions. In order to
be aware of their own emotions and participate in activities that address those emotions, they must
first be able to label them.
• Have an accurate self-perception – Because self-awareness is based on an awareness of the “self,”
it is necessary for one’s perception of self to match reality. In order to have accurate self-awareness,
it is important for students to be reflective and open to feedback in order to develop a true sense of
self. A realistic understanding of themselves will allow students to better manage their behavior.
• Recognize strengths – We each have unique strengths, and it is vital that we each recognize and
build on them. An important piece of social emotional health is a focus on positive attributes.
• Possess self-confidence – When students can recognize their strengths, their self-confidence grows.
Again, self-confidence is an integral piece of a healthy social emotional state.
• Demonstrate self-efficacy – Self-efficacy is an individual’s belief in their ability to achieve a goal.
Recent research suggests that by believing you are capable of something, you help yourself on the
path to achieving it.

When to Teach Self-Awareness
Psychologist Daniel Goleman suggests that self-awareness is crucial for all levels of success. Therefore,
this should be the leading skill in Social Emotional Learning. Before even beginning implementation with
students, it is also important to ensure that the adults working with these students have an accurate selfperception of themselves to better build these skills with students. When implementation begins with our
own self-awareness, we can begin to help students recognize breakdowns in their social emotional skills.
This strategy allows educators to better match relevant skill-building activities and strategies with
student’s current abilities.
Identify and Build on Strengths
Often young people do not know their strengths, or they are not yet able to articulate their interests and
skills. Helping youth identify and use their strengths is critical: It's a way to motivate them to develop the
skills they need to succeed.
•
When starting a new program, assess young people's individual assets.
•
In conversation, gather information about young people's strengths.
These activities are outlined in the following pages:
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Individual Assets
Knowledge

Manual Skills

Passion

Relationships
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Exploring Identities
Bio-poem: Connecting Identity and Poetry
“Who am I?” is a question on the minds of many adolescents. This activity helps students clarify important elements
of their identities by writing a poem about themselves or about a historical or literary figure. Bio-poems help students
get beyond the aspects of identity that are often more obvious and familiar (such as ethnicity, gender, and age) by
asking them to focus on factors that shape identity, such as experiences, relationships, hopes, and interests. By
providing a structure for students to think more critically about an individual’s traits, experiences, and character, biopoems are a way for students to demonstrate what they know about historical or literary figures. Having students
share their bio-poems is a great way to build peer relationships and foster a cohesive classroom community.

1. Prepare
1. Select the focus of the bio-poem. Students typically write bio-poems about themselves, but the
poems can also be written about historical or literary figures. You can assign students a specific
individual to use as the focus of the bio-poem or you can allow students to choose an individual
relevant to the current unit of study.
2. Select what you want included in the bio-poem. A poem typically includes the following information:
1. Adjectives that you would use to describe yourself
2. Relationships in your life (e.g., friend, brother, daughter)
3. Things you love
4. Important memories
5. Fears
6. Accomplishments
7. Hopes or wishes
8. Home (location)
You can adapt this format to include other items, such as important moments, heroes, beliefs,
and special sayings or words.

2. Students Brainstorm
Before they beginning writing, it is helpful to give students an opportunity to brainstorm ideas they might
include.
3. Students Write Their Poems
Explain the format of a bio-poem to your students. You can also share with them a sample bio-poem, such
as the one included in the example section.
4. Students Share Poems
There are many ways that students can share their bio-poems. They could post them around the room as
part of a gallery walk, for example, or share them with a partner. Or you might want to try one of these
sharing strategies:
1. Students can read their poems to the whole class. Each reader is assigned a “responder.” After the
bio-poem is read aloud, the responder must comment about something he or she heard that was
particularly interesting or surprising.
2. Ask students to pass their poems to their neighbor. Give time for a thorough reading. Have students
silently write comments or questions in the margin. Every three to five minutes, have students pass
the poems on to the next person. Repeat as time allows. At the end of the allotted time, students
should have a poem filled with comments and questions. Be sure to remind students about
expectations for appropriate comments.

Exploring personality and learning styles
Teachers can help students understand themselves better by providing feedback on how they appear to
learn best, or by inviting youth to assess their own learning styles and personality types. By understanding
learning styles, teaching strategies can be tailored to accommodate individual students.
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Howard Gardner’s Multiple Intelligences
Verbal-linguistic learners
• Have highly developed auditory (listening) skills
• Enjoy reading and writing
• Like to play word games
• Have a good memory for names, dates and places
• Are good at getting their point across
Logical-mathematical learners
• Like to explore patterns and relationships
• Enjoy doing activities in sequential order
• Are likely to enjoy mathematics and to experiment with things they don’t understand
• Find it challenging to solve problems and use logical reasoning
Visual-spatial learner
• Tend to feel at home with visual arts, maps, charts and diagrams
• Often think in images and pictures
• Can visualize clear images of things
• Often can complete jigsaw puzzles easily
Musical-rhythmic learners
• Are sensitive to the sounds in their environment
• Enjoy music and may prefer listening to music when they study or read
• Appreciate pitch and rhythm
• Probably like singing to themselves
Bodily-kinesthetic learners
• Process knowledge through bodily sensations
• Use the body in skilled ways
• Have good balance and coordination
• Are good with their hands
• Are able to manipulate objects with finesse
• Need opportunities to move and act things out
• Tend to respond best in classrooms that provide physical activities and hands-on learning
Intrapersonal learners
• Prefer their own inner world
• Like to be alone
• Are aware of their own strengths, weaknesses, and feelings
• Tend to think creatively and independently
• Like to reflect on ideas
• Often possess independence, self-confidence, determination, and high motivation
• Often prefer working independently rather than in groups
• May respond with strong opinions when controversial topics are discussed
Interpersonal learners
• Enjoy being around people
• Have many friends and engage in social activities
• Learn best by relating, sharing, and participating in cooperative group environments
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Building on emotional intelligence
Why does emotional intelligence matter?
Emotions are a large part of who you are. They affect whether you pay attention or are distracted, if you
remember or forget. They influence whether you make good decisions or bad ones, stick with your
choices or change your mind. How you feel also impacts your physical health and your ability to build and
maintain relationships. We all need skills to recognize and understand our emotions, label and express
them, and regulate them to achieve optimum well-being and success at home, school, and in the
workplace.
Pulse Check
Think about yourself. How many of these things are true?
• I notice how I am feeling and think about why I feel that way.
• I look at others’ facial expressions and body language to know how they are feeling.
• I generally understand what causes my feelings.
• I have a wide and specific vocabulary for talking about my feelings.
• I am comfortable expressing my feelings, both pleasant and unpleasant ones.
• I have a lot of different strategies for handling my feelings.
How do I encourage emotional intelligence in others?
Model it. Try hard to understand the emotions of others by listening carefully, paying close attention to
people’s faces and bodies, and asking them how they feel. Strive to handle your own emotions in a way
that aligns with your best self and your goals.
Celebrate it. Emotions are contagious: When we’re feeling good, we can spread those positive feelings
by sharing them with others. If you see the young people in your life experience pride, gratitude, or
inspiration, applaud it and encourage them to talk about it: “I love how you helped your friends resolve
their argument. Let’s tell the rest of the family about it at dinner.”
Enable it. All emotions matter. Create space for friends and loved ones to feel comfortable exploring and
expressing all of their emotions—good and bad: “You seem upset about the game. Talk to me about
what’s frustrating you.” Use conflict and challenging situations as opportunities for both you and them to
practice and develop emotion skills.
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Understanding stress and stressors
Invite self-reflection on stress and behavior. When youth feel stressed, you may have an opportunity to
ask:
• How does your body feel when you're stressed? Are your muscles or stomach tight or sore? Are
your hands clenched? How is your breathing?
• What are you feeling? Angry or sad?
• What are you thinking of?
• When you feel like this, what can you do to calm yourself down?

Got Stress?

Between school, family, sports and friends...life can get STRESSFUL!

Believe it or not, stress serves a purpose
Stress happens when we react to particular events. It's the body's way of rising to a challenge and
preparing to meet a tough situation. We usually think of stress as a bad thing, but stress can be useful:
• It makes us get important things done. For example, being stressed about a test can get you to
study for it!
• Stress can make you deal with and overcome challenges.
But if you let stress overwhelm you...
•
•
•

It can make you sick.
It can become an excuse for unhealthy habits.
It can have a negative impact on important relationships.

You will encounter stress throughout your life, so even though building positive skills to
cope will take time, it will benefit you later on as well.
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Gathering Information About Young People’s Strengths

Sample questions to elicit interests, goals, dreams, strengths:
• What do you like to do on a sunny day?
• What do you do or like to do in your free time?
• What is your favorite subject in school?
• What is your favorite….?
• What is the nicest thing you have ever done?
• What do you watch on TV? Movies? Music? – What does it
mean to you?
• Who do you admire?
• When do you feel at your best?
• Tell me something you could teach someone else.
• What do you think you will be doing in a year? 5 years?
• What do you like best about yourself?
• How do you think your friends would describe you?
• Parents – What are you most proud of?
• Where would you like to go?
• If you could go on vacation, who would you bring?
• What do you like to do after school?
• What do you like to do to make yourself feel good about yourself?
• What do you want to do with your life?
• Which animal would you want to be? Why?
• Describe the type of person you want to see working here.
• Who do you look up to?
• Tell me about three people you care about.
• Where do you want to go with school?

Use conversational style – start a conversation on a topic such as movies, music – keep it a
two-way communication.
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Section 3: Social and Emotional Learning
D. Relationship Skills

 Make time to have a real conversation around a child’s day,
The word “relationship” means A 2010 study by the Pew Foun- feelings, or issues. Spend less time
to “connect”. Ones ability to
dation indicated that the typireminding them about rules or
what they must do.
connect or relate to another hu- cal teen sends or receives 50

man being is fundamental to
our survival. According to Dan
Goleman, in Emotional Intelligence (2005), the art of relationships is the ability to recognize and respond fittingly to
people’s feelings and concerns.

text messages a day or around
1,500 a month. Arbitron and
Edison Research conducted a
social networking survey in
2010 and found that 48% of
Americans over the age of
twelve have a profile on a social
networking site. The skill set
necessary to cultivate and
Socially and emotionally
maintain relationships in this
healthy children and teens
know how to get along well with technological age is a myriad of
others. They understand how to complex social skills. Communicating through technology
handle their emotions effecmakes it difficult for children to
tively in relationships. They
learn about relationship cues
communicate well, empathize
such as voice inflection, body
with others, are cooperative,
language, or facial cues.
know when to seek help, and
Equally important is the inabilcan work with others to solve
ity to work together and solve
problems.
relational problems when contact with others is primarily
These relationship skills are
thorough technology.
necessary to be successful in
school, the workplace and in
personal relationships through- Goleman states that the first
school of social and emotional
out ones life. These skills are
best taught by significant oth- skills is the home. It is through
ers in a child’s life through ex- our family life that “we learn
how to feel about ourselves and
plicit and intentional instruchow others will react to our
tion, modeling the skills, and
feelings…what choices we
providing children with clear
have…and how to read and exfeedback as they learn and
press our hopes and fears.”
practice.
Adults who are emotionally
competent in their own relaVerbal and non-verbal commu- tionship skills are more capable
nication are key components to
of assisting children and teens
healthy relationships. As we
in the work of developing these
prepare our children to funcskills. Our children learn from
tion in the 21st century, it is
observing how we as adults reessential to recognize the cur- late to others.
rent forms of communication
Funding provided by the Illinois
used by youth, including cell
State Board of Education and
supported by the Children's Mental
phones, text messages, email,
Health Partnership.
Facebook, Twitter, and Skype.

 Help children identify a problem, talk about solutions, discuss
the consequences of each solution
and assist them to solve the problem.
 Help children identify their own
feelings and recognize the feelings
of others.
 Teach children that their reactions have a consequence which
can either be positive or negative.
 Help children learn when they
can handle a situation and when
they need to seek help.


Model good listening skills.



Treat others with respect.

 Apologize when appropriate
and remember that children may
not remember the issue, but they
will always remember how adults
made them feel.

Websit es:
Collaborative for Academic, social, and Emotional Learning
Parent Resource Packet:
http://www.casel.org/downloads
/parentpacketLSS.pdf
Books:
Building Emotional Intelligence:
Techniques to Cultivate Inner
Strength in Children (2008). Lantieri, Linda and Goleman, Daniel.
Written by: Myrna Shure, Ph.D.:
Raising a Thinking Child (1994)
Raising a Thinking Preteen (2000)
Thinking Parent, Thinking Child
(2005)

47

Assertive Communication

One way to increase self-esteem is to become more assertive. Assertiveness is a skill that can
help you have more control over what is happening in your life, which can then lead to higher
self-esteem.
Assertive behaviors include:




asking for what you want or need
saying what you are really feeling whether it's positive or negative
saying "no" to what you don't want

Consider the following three communication styles:
1. Passive - You want to communicate something, but you don't express yourself, or you do
so in a very timid or indirect manner that has no effect.
2. Aggressive - You communicate in a manner that hurts or offends the other person.
Aggressive communication can be openly nasty (putting someone down, threatening, or
pressuring) or it can be indirect (sarcasm, gossip, or saying something ugly behind
someone's back).
3. Assertive - You express your thoughts and feelings clearly and directly without
intentionally hurting or disrespecting the other person.
Being passive rather than assertive can leave you feeling depressed and worthless, feeling
disrespected, feeling like a "wimp," feeling that you're not in control of your life, feeling
frustration, anger, and/or anxiety. Being passive can also hurt your ability to have successful
relationships because you aren't able to express your feelings directly and honestly.
Being aggressive rather than assertive can cause others in your life to feel hurt, angry or
disrespected, and they might respond aggressively in return. This style can also lead to poor
relationships characterized by a lack of communication and high levels of conflict.
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Specific Skills
Use assertive body language. Face the other person, stand or sit straight, don't use dismissive
gestures, be sure you have a pleasant but serious facial expression, keep your voice calm and
clear, not whiny or abrasive.
Make clear, direct, requests without any hesitation or a lot of explanations. Don't invite the other
person to say no.


Example: "Will you please .... ?" instead of "Would you mind ...?" or "Do you think you
would be able to ...?"
Use "I" statements. I feel (emotion) when you (behavior). I would prefer that you
(alternate behavior.)



Example: "I feel disrespected when you keep interrupting me. I'd like to be able to finish
making my point."
Stay focused on what you want to change without accusing or blaming the other
person.



Example: "I'd like to be able to tell you something without worrying that other people will
find out my business" instead of "You're such a gossip!"
Give someone feedback calmly and respectfully without being aggressive or
judgmental.



Example: "It seems like you pull away whenever we have some kind of disagreement"
instead of "You think you're so tough, but you're a wimp when it comes to this
relationship."
Take ownership of your own thoughts and feelings.



Example: "I get upset when you go through my things without my permission" instead of
"You make me so mad when you go into my room and go through my stuff behind my
back."
Use the broken record technique. Keep repeating your point, using a low level,
pleasant voice. Don't get pulled into arguing or trying to explain yourself.



Example: You are trying to buy a CD player that is on sale, and the sales person is trying
to sell you one that is more expensive because it has state-of-the-art features, but you
know you can't afford the more expensive equipment.
Using the broken record, you say, "I want the CD player that's on sale." Then no
matter what the clerk says, you keep repeating, "I want the one that's on sale."
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Demonstration of the Skill
Before having youth practice the skill of assertiveness, model three styles of making a request.
For example, ask three participants, one at a time, if you can borrow their pen or pencil,
changing the style of your request each time. Pay attention to your tone of voice and body
language, using them to emphasize the three different styles.






Aggressive request - In a gruff tone of voice, say something like, "Give me your pen. I
don't have a pen, and I need to borrow one" while snatching the pen out of the youth's
hand.
Passive request - Look nervous and softly mumble something like, "Could you, uh,
could I please, uh, would you mind if I borrowed your pen, please?" while looking down
at the floor.
Assertive request - Look the person in the eyes, smile in a non-threatening manner. In
a calm, clear voice, say something like, "I need a pen for this next exercise. May I
borrow yours?"

Debrief what you modeled with the group until you're sure that they can distinguish the three
styles and that they're clear about assertiveness.
Behavioral Practice of the Skill


Body Language - To emphasize the importance of body language as a component of
assertiveness, have youth assess what their body language is communicating when they
are talking. Help them understand that how we say something can be more important
than what we say.

Review assertive body language:








Make direct eye contact.
Keep your back straight and head high (erect posture).
Speak clearly and audibly.
Use facial expressions and gestures that add emphasis to your words.
Avoid passive body language: No eye contact (or indirect evasive eye contact); soft,
whiny or muffled voice; cringing/or physically making yourself small (hang-dog posture);
use of nervous or childish gestures.
Avoid aggressive body language: angry staring-eye contact, loud strident voice, invading
someone's personal space, pointing your finger, balling your fists, yelling, towering over
others.
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Family Mindfulness

Mindfulness is an important exercise to practice regularly. Students must learn how to be
mindful of themselves, their needs and their emotional wellness in order to ensure good mental
health. Families often need mindfulness exercises to ensure their mental health and
relationships as well.

Family mindfulness is a great way to bring families closer together. It helps improve
camaraderie in families. It also helps everyone stay connected and in the loop while living their
own individual lives. Maintaining family mindfulness activities is a great way to strengthen the
bond in families. To support mindfulness in families, a weekly schedule of mindfulness activities
help families to practice together.

The Family Mindfulness Schedule worksheet is a great homework assignment for parents and
families. Each day of the week lists a new family activity. It aims to keep consistent activities for
engagement in families. The following worksheet helps to create consistency in the home and
strengthen the support network between family members.

Parent(s) who are working to build mindfulness activities for their families will lead this activity.
Consistency on the schedule is key, and while small modifications are okay, it is important to
keep to the schedule as much as possible.

Check in with the parent(s) to see how the Family Mindfulness Schedule exercise is going.
Reflect on the progress and trials with the exercise in effort to strengthen its effectiveness.
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Family Mindfulness Activity
Directions: Below is a Family Mindfulness schedule, intended to schedule time to be mindful of
spending quality time with family. Each day of the week has a different activity. Take 1-2 hours
each day to turn off your smartphones, tablets and computers and spend time connecting with
each other.

Day of the Week:

Activity:

Sunday

Family Dinner Night
To wind down from the weekend and
rest up for the week ahead, sit down
for a nice quiet dinner together.
Family Homework Night
Everyone complete homework
together! (Parents, if you have nothing
to do, how about reading the paper?)
Family Breakfast
Everyone set your alarms 15 minutes
earlier so that you can eat breakfast
together
Family Cleanup Night
Everyone pitch in to clean-up the
kitchen after dinner

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday

Completed?

Family Leftover Night
Time to clean out the fridge! Pull out
all of the leftovers and enjoy a fun
family dinner together.
Family Game Night
Join together for a family game night
Family Outing
Pick a fun family activity to enjoy
together
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Healthy Boundaries

Setting boundaries is an important part of establishing one’s identity and is a crucial aspect of mental
health and well-being. Boundaries can be physical or emotional, and they can range from being loose to
rigid, with healthy boundaries often falling somewhere in between.
In general, “Healthy boundaries are those boundaries that are set to make sure mentally and emotionally
you are stable” (Prism Health North Texas, n.d.). Another way to think about it is that “Our boundaries
might be rigid, loose, somewhere in between, or even nonexistent. A complete lack of boundaries may
indicate that we don’t have a strong identity or are enmeshed with someone else” (Cleantis, 2017).
Healthy boundaries can serve to establish one’s identity. Specifically, healthy boundaries can help people
define their individuality and can help people indicate what they will and will not hold themselves
responsible for.
While boundaries are often psychological or emotional, boundaries can also be physical. For example,
declining physical contact from a coworker is setting an important boundary, one that’s just as crucial as
setting an emotional boundary, i.e., asking that same coworker not to make unreasonable demands on
your time or emotions.

Tips for Setting Healthy Boundaries:


When you identify the need to set a boundary, do it clearly, calmly, firmly, respectfully, and in as few
words as possible. Do not justify, get angry, or apologize for the boundary you are setting.



You are not responsible for the other person’s reaction to the boundary you are setting. You are only
responsible for communicating your boundary in a respectful manner. If it upset them, know it is their
problem. Some people, especially those accustomed to controlling, abusing, or manipulating you,
might test you. Plan on it, expect it, but remain firm. Remember, your behavior must match the
boundaries you are setting. You cannot successfully establish a clear boundary if you send mixed
messages by apologizing.



At first, you will probably feel selfish, guilty, or embarrassed when you set a boundary. Do it anyway
and remind yourself you have a right to self-care. Setting boundaries takes practice and
determination. Don’t let anxiety, fear or guilt prevent you from taking care of yourself.



When you feel anger or resentment or find yourself whining or complaining, you probably need to set
a boundary. Listen to yourself, determine what you need to do or say, then communicate assertively.



Learning to set healthy boundaries takes time. It is a process. Set them in your own time frame, not
when someone else tells you.



Develop a support system of people who respect your right to set boundaries. Eliminate toxic persons
from your life— those who want to manipulate, abuse, and control you.
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Section 3: Social and Emotional Learning

E. Responsible Decision-Making

In a perfect world, every decision that
a student makes would have a favorable outcome, no negative consequences, and make sense. That rarely
happens. Making decisions is complex, often emotionally charged, and
frequently involves tough and ethical
choices. If decision making is difficult
for adults, think for a moment just
how challenging it is for students to
navigate in today’s world.
When it comes to making decisions,
students need to be able to identify the
problem, manage their emotions so
they can handle their situation effectively, look at possible options and
alternatives, analyze available resources, consider the consequences of
their decision, and reflect on the outcome.

haps the question is met with silence.
Little is accomplished and even less is
learned. In his book Raising Emotionally Intelligent Teenagers (Three Rivers Press), Maurice Elias advises parents and adults to avoid “Why” questions because they are often perceived
as accusatory which sets the stage for
a defensive response. Keeping the
door open for communication is essential in the process of learning
about and making good decisions.

Instead of “why” questions, ask
“what” questions. What are you feeling? What would you say the problem
is? What did you want to accomplish
in this situation? What have you tried
in similar situations? Also, asking
open ended questions works better
than closed questions. “Please tell me
what happened” is a better approach
Good decision making is an important than “Why did you do that?”
and learnable life skill that can be
taught and reinforced both at home
Social emotional learning (SEL) is
and at school. To make sound decisometimes called “the missing piece,”
sions, children, like adults, need good because it represents a part of educainformation. Sometimes, making poor tion that links academic knowledge to
decisions and experiencing the conse- a specific set of skills important to
quences help shape better decisions in success in schools, families, commuthe future. Consider this: since deci- nities, workplaces, and life in general.
sion making is a skill, students can
It is essential that parents and schools
become very good at making poor
work together in sending strong and
decisions. Therefore, they should be coordinated messages that reinforce
encouraged to understand the impor- good decision making skills. Students
tance of making ethical decisions,
can learn to successfully solve comknow available options, and consider plex problems in the classroom and in
the consequences of their actions and real-life situations with practice, guiddecisions.
ance, and positive modeling by adults.
If a student makes a questionable or
bad choice, adults will often ask,
“Why did you do that?” The typical
response is “I don’t know,” or
“Because,” or “It’s no big deal.” Per-



Start youth off with select options so
they are not overwhelmed. Expand
choices as they grow and mature.



Teach children a decision-making
formula similar to this example
(although there are many from
which to choose):







Define the problem
Manage emotions; remain calm
Explore the options
Consider the consequences
Reflect/learn from decisions made.



Teach by example. Students of
every age watch and learn from the
adults around them. A thoughtful,
analytical, and positive role model
serves as the best teacher.



Help youth solve their own problems. Be there to guide and assist
but they need to know how to solve
problems and learn from the decisions they make.

Decision Making Is A Life Science
(2009). Finkel, E. www.edutopia.org
The Connection Between Academic
and Social-Emotional Learning.
(2006) Elias, M. www.casel.org/
downloads
Improving Students’ Decision Making
Skills. Gregory, Robin S. and Clemen,
Robert T. Decision Research, Eugene,
Oregon
Raising Emotionally Intelligent Teenagers (2000). Elias, Tobias, and Friedlander. Three Rivers Press
Collaborative for Academic Social and
Emotional Learning. www.casel.org

Funding provided by the Illinois
State Board of Education and
supported by the Children's Mental
Health Partnership.
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Social Skill Worksheet
Skill: Friendship

Student:_______________________

Grade:_______ Date:___________

Qualities I admire in friends are:

Some things I like to do with my friends are:

I like my friend because:

Feelings I have when I am with my friends:

Activities I like to do with my friends:

I feel I am a good friend because…
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Reflecting/Communication Skills
However good you think your listening skills are, the only person who can tell
you if you have understood correctly or not is the speaker. Therefore, as an
extension of good listening skills, you need to develop the ability to reflect
words and feelings and to clarify that you have understood them correctly.
It is often important that you and the speaker agree that what you
understand is a true representation of what was meant to be said.
As well as understanding and reflecting the verbal messages of the speaker it
is important to try to understand the emotions - this page explains how to
use reflection effectively to help you build greater understanding of not only
what is being said but the content, feeling and meaning of messages.
What is Reflecting?
Reflecting is the process of paraphrasing and restating both the feelings and words of the speaker. The
purposes of reflecting are:
To allow the speaker to 'hear' their own thoughts and to focus on what they say and feel.
To show the speaker that you are trying to perceive the world as they see it and that you are doing
your best to understand their messages.
To encourage them to continue talking.
Reflecting does not involve you asking questions, introducing a new topic or leading the conversation in
another direction. Speakers are helped through reflecting as it not only allows them to feel understood,
but it also gives them the opportunity to focus their ideas. This in turn helps them to direct their
thoughts and further encourages them to continue speaking.
Two Main Techniques of Reflecting:
Mirroring - a simple form of reflecting and involves repeating almost exactly what the speaker says.
Mirroring should be short and simple. It is usually enough to just repeat key words or the last few words
spoken. This shows you are trying to understand the speakers terms of reference and acts as a prompt
for him or her to continue. Be aware not to over mirror as this can become irritating and therefore a
distraction from the message.
Paraphrasing - involves using other words to reflect what the speaker has said. Paraphrasing shows not
only that you are listening, but that you are attempting to understand what the speaker is saying.
It is often the case that people 'hear what they expect to hear' due to assumptions, stereotyping or
prejudices. When paraphrasing, it is of utmost importance that you do not introduce your own ideas or
question the speakers thoughts, feelings or actions. Your responses should be non-directive and nonjudgemental. It is very difficult to resist the temptation to ask questions and when this technique is first
used, reflecting can seem very stilted and unnatural. You need to practice this skill in order to feel
comfortable.
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Section 3: Social and Emotional Learning
F. Social-Awareness



One of the core skills of social
and emotional learning (SEL) is
social awareness. According to
Daniel Goleman in Emotional
Intelligence (2005), developing
social competence allows one
to shape encounters, persuade,
influence and inspire others,
and thrive in intimate relationships. Empathy, or the ability
to feel what others are feeling,
is the foundation of social
awareness.

guage. It is also important to
teach good listening skills.

Help your child identify
his/her feelings. Use
many different emotion
words like: anxious, disappointed, cheerful, confident, frustrated, excited,
nervous, etc.

Children who are empathic
tend to have more positive relationships and do better in
 Affirm your child’s feelings
school. Conversely, children
with empathy and accepwho are socially deficient or
tance.
unable to interpret social cues,
often are shunned or neglected  Teach your child to read
the feeling cues of others
by classmates.
like: body language, eye
Parents are the best teachers
contact, and facial cues.
of empathy. Children who
 When reading a story or
grow up in a caring, empathic
We all want our children to
watching TV, ask your
family will be more likely to degrow up to be caring, capable, velop those skills. As with any
child about the feelings of
and responsible adults. Empa- skill or behavior, modeling is
the characters.
thy is a skill that is used from one of the best tools parents
 Role play with your child.
childhood through adulthood
can use to teach empathy.
How would you feel?
in education, personal and soThe
whole
family
can
benefit
cial situations, business, volunteerism, and every other as- from talking about empathy.
pect of our lives. Empathy in- Parents can encourage siblings
Websites:
to talk about how their and
volves identifying and underothers’ actions make them feel.
Collaborative for Academic
standing another’s situation,
Social Emotional Learning:
Empathy
can
help
siblings
neemotions, and motives. It is
www.casel.org
gotiate
compromises
to
probthe ability to see the world
Dr. Robert Brooks:
through another person’s eyes. lems and build cooperation
with each other.
www.drrobertbrooks.com
Empathy allows us to treat
others with kindness and reEmpathy is one of the foundaBooks:
spect. Empathy reduces viotional skills parents can teach
lence and cruelty to others.
children to help them to a lifeEmotional Intelligence: Why
time
of
success.
It Can Matter More Than IQ.
To teach children to be em(1995/2005) Goleman,
pathic they first need to be
Daniel.
taught the value and meaning People will forget what you
of their own feelings. It is im- said, people will forget what
Teaching Empathy: A Blueportant to teach our children
you did, but people will
print for Caring, Compassion
how to identify different emonever forget how you made
and Community. (2009) Letions such as anger, frustrathem feel.
vine, David A.
tion, guilt, fear and joy. Once
- Bonnie Jean Wasmund
they are able to identify their
Building Moral Intelligence:
own emotions, we can teach
The Seven Essential Virtues
them how to identify others’
Funding provided by the Illinois
That Teach Kids to Do the
feelings through facial cues,
State Board of Education and
Right Thing. (2002) Borba,
supported by the Children's Mental
tone of voice and body lanHealth Partnership.
Michele, Ed.D.
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Social Skill Worksheet

Skill: Negotiating/Compromising

Student:_______________________

Grade:_______ Date:___________

1. Decide if you and the other person/people are in a disagreement.

2. What is the issue or problem you are disagreeing about?

3. Tell about your opinion/feelings about the issue.

4. Ask the other person/people how they are feeling about the issue.

5. Listen and restate what you heard them say.

6. Determine if you can a agree on an alternative that you're both satisfied
with.
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BUILD EMPATHY INTO THE SCHOOL DAY
Practice Empathy and Kindness Throughout the
Day
Teachers can embed opportunities to build students’
empathy throughout the day by increasing their
emotional literacy, prompting them to immerse
themselves in others’ experiences, and practicing
teamwork. Below you will ﬁnd activities to strengthen
students’ empathy skills, organized by the typical
parts of a school day: arrival, work, transitions,
recess, and departure.
ARRIVAL: Set the Mood for the Day

The arrival sets the mood for the day. How do Ashoka
Changemaker Schools use arrival to help students
practice their empathy skills? In the following page,
you will learn some speciﬁc strategies for practicing
empathy in the very beginning of the school day.

ACTIVITY: Kindness is Cool Notes
Best for elementary school
Giving children examples of kindness is a good way to help them understand what empathy in action
looks like. At Spring Mill Elementary in Indianapolis, IN, students try to observe their peers doing kind
acts, which are later celebrated on the announcements. By catching their peers being kind and
showcasing those actions, students are able to identify speciﬁc examples of being kind and see
kindness lifted up as a community value.
Step-by-Step
1. Create a box with your class where the notes will be deposited.
2. Create a template note
3. Tell your students at the beginning of the day to watch for people being kind. that when they see
a peer do a kind act, write it down on the note and put it in the box.
4. Read the notes at the end of the day.
ACTIVITY: Centering
Best for elementary and middle school
Many schools are now intentionally incorporating mindfulness into their daily curriculum. Jon KabatZinn deﬁnes mindfulness as paying attention in a particular way, on purpose in the present moment,
non-judgmentally.
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Using mindfulness techniques with children can also be an effective way to give them tools to selfregulate. In Susan Waddell’s 7th and 8th-grade classroom at Rainbow Community School, the ﬁrst
part of every morning is used for a series of mindfulness activities called “centering.” Centering gives
her students an opportunity to leave behind the hustle of transporting to school and transitioning into
the classroom.
Step-by-Step: Susan’s process for leading centering:
1. Determine in advance a schedule for students to lead centering.
2. As students shuffle into the room, have them grab a meditation pillow and sit in a circle.
3. The student leading centering selects an inspiring quote and writes it on the board. Other students
copy the note in their journals.
4. The student leading the centering lights a candle leads every one in three breaths: as he slowly
raises his right hand up, everyone inhales deeply; as his hand goes gently downward, the group
slowly exhales. Repeat three times.
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Social Awareness Activities: Self-Esteem, Inclusion, and Social Studies

Inclusion: Large or Small Group

Tired
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to improve cause-andeffect reasoning
Materials:

None

Procedure: Encourage children to run jump, march vigorously until they are tired (at least breathless). This will require
your support and participation. It will take 3 to 6 minutes depending upon the age of the children. Then have them list
the activities they would not want to do right away (run more, climb fast) and those they would do (listen to a story or
music). Talk about how children differ in how easily they get tired and how it is not fun to play actively when you are
tired. Encourage children to talk about the difference between what they do not want to do because of lack of energy and
tasks they just do not like (cleaning their room, picking up in general). Ask them if they ever use being tired as an excuse.
Do they ever not believe others who say they are tired?
Assessment:

The child will state two activities that she might not want to do when she is tired, and give reasons why.

Accommodations and Integration: Point out the specific characteristics of being tired and how they vary with different activities: running legs might feel wobbly, heart rate up, and shortness of breath. Talk about medicine and how you can
be tired from taking medicine. Discuss the body’s reactions to different medicine (listlessness, sleepy, low energy, difficulty
sleeping at night, and so on). Start with what children want to do then expand the discussion to what would be difficult
if they could not sleep, or were tired. Then address how the class might respond to children who were tired (Allow the
child to sleep in class? Provide quiet areas? and so on). Children know how it feels to be tired. They need to learn that
others may feel tired when they do not and some of the reasons why (reactions to medicine, not feeling well, and so on).
Encourage children to tell each other when they are tired and suggest things they can still do together.

Inclusion: Large Group

Family Heirlooms
Goals:

To increase inclusion; to broaden concepts of family; to increase cultural awareness

Materials:

None

Procedure: Talk with the children about special objects that families pass down. Discuss the special meanings that
make these objects important to families. Invite children to bring in a family heirloom. Have children describe the
object, and explain why the object is important to their families. Display the items on a special table.
Assessment:

The child will bring in a meaningful object for his family and state its significance.

Accommodations and Integration: If children do not have family heirlooms help them develop some. What
would they like to have? Take pictures of the child or his work. Write a story about the child. It is important for
children to develop a sense of permanence. This allows children to learn more about their families and their heritage.
It also allows children to see how families are different.
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Inclusion: Large or Small Group

Tongue Twisters
Goals:

To increase awareness of individual differences and similarities; to increase inclusion; to express feelings

Materials:

None

Procedure: Teach children some tongue twisters, and then encourage them to say them fast. This often results in both
laughter and the realization that some things are difficult for all of us to say. For example:
The bootblack brought the book back.
Beth brought a big blue bucket of blueberries.
Big black bugs buckle and bulge beneath the big blue bundle.
Betty Balder bought some butter for her bread batter.
Greek grape growers grow great grapes.
Peter Piper picked a peck of pickled peppers.
Suzy sells seashells down by the seashore.
The sixth sheik’s sixth sheep’s sick.
Red roosters read riddles rapidly.
Assessment: The child will attempt to say a tongue twister and communicate her feelings about the difficulty of saying
the tongue twister.
Accommodations and Integration: Make the tongue twisters shorter. Write the words out and point to each word as
you say it. Have children make up their own tongue twisters. This promotes an understanding that speech can be difficult
for some children. Done slowly, it is an interesting way of practicing specific initial sounds.

Inclusion: Large Group

Voiceless Roll Call
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to increase respect for
diversity in modes of communication
Materials:

None

Procedure: Call the children’s names but mouth the names instead of speaking them out loud. Discuss how difficult
voiceless roll call is, especially how hard it is to keep paying attention. When the children get the idea, tell them voicelessly
what activities are available and ask them to make choices.
Assessment: The child will watch the teacher’s mouth as she says the names of the children and respond appropriately
when his name is called voicelessly.
Accommodations and Integration: If children do not understand their name, whisper it. Increase the length and
complexity of the information you give them voicelessly. You may have to practice a bit before you are comfortable calling
roll this way. Discuss how difficult it is to pay attention when you can not hear and why it might be challenging for a child
who has a hearing impairment to participate. Help them decide how to include children who cannot hear.

Inclusion: Small Group

Who Is It?
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to increase body awareness
Materials:

A blindfold, scarf, or half mask with eye holes covered
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Section 4: Appendix
A. Tool Box
Ideas and Tools for Working with Parents and Families

Schools, Families, and Social and Emotional Learning

Ideas and Tools for
Working with
Parents and Families
Linda Fredericks
Roger Weissberg
Hank Resnik
Eva Patrikakou
Mary Utne O'Brien

Collaborative for Academic, Social,
and Emotional Learning
University of Illinois at Chicago
Mid-Atlantic Regional Educational
Laboratory for Student Success
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The Role of Parents in Social and Emotional
Learning

Children’s Success in School and Life: The Role
of Social and Emotional Learning (SEL)

“Family life is our first school for emotional
learning,” states Daniel Goleman, the author of the
groundbreaking book Emotional Intelligence.
Through family life “we learn how to feel about
ourselves and how others will react to our feelings;
how to think about these feelings and what choices
we have in reacting; how to read and express hopes
and fears.”1 This learning takes place, says Goleman,
not only in what parents say and do, but in how adults
treat each other. When parents are emotionally
competent in their own relationships, they are more
capable of helping their children work through their
emotional challenges.

Adults know from experience that when they are
gripped by intense feelings, whether of joy or grief or
fear, it becomes difficult to focus on the task at hand.
Parents recognize that when their children are upset,
they are far less receptive to what adults are trying
to teach than when they are calm and happy. Whether
children are dealing with such day-to-day stresses as
arguments or homework, or life-altering realities such
as parental divorce, economic hardship, family
moves, or the illness or death of loved ones, both their
emotions and learning are clearly affected. Stress and
its emotional consequences may be unavoidable, but
expressing emotions in healthy ways means that
children can deal with the pressures of life with much
greater strength, wisdom, and resilience.

Parents’ impact. The emotional lessons that children
learn from their parents are powerful and longlasting. When parents ignore their children’s feelings,
children come to believe their feelings are not
important. When parents repeatedly threaten or
punish children for a display of emotion, children
learn that emotions are dangerous things that need
to be held inside and hidden—an invitation to later
depression or rage. When parents are unable to show
their angry and destructive children other ways of
expressing emotion, children learn it is acceptable to
strike out at others or have a tantrum to get
whatever they want.2
A careful study of parental relationships and parents’
interactions with children has shown another style
of interacting that can help children grow in
emotionally sound ways. Researcher John Gottman
refers to this as being an “emotion coach.”3 This
means that parents use opportunities of difficult or
hurtful emotions, such as when a child has had an
argument or experienced a disappointment, to explore
the true nature of those feelings and how to work
with them constructively. Parents can encourage
children to use feeling words, such as “I feel sad” or
“That made me really angry,” to express their
emotions rather than simply act on them.
A growing body of research suggests that helping
children to develop good social and emotional skills
early in life makes a big difference in their long-term
health and well-being. Studies have shown that
children’s social and emotional functioning and
behaviors begin to stabilize around the age of eight
and can predict the state of their behavior and
mental health later in life.4 In other words, if children
learn to express emotions constructively and engage
in caring and respectful relationships before and while
they are in their lower elementary grades, they are
more likely to avoid depression, violence, and other
serious mental health problems as they grow older.

The hopeful news is that schools and parents,
working together, can play pivotal roles in
supporting children’s healthy development in dealing
with their emotions and in their relationships with
others. This is referred to as social and emotional
learning (SEL) because these are indeed skills that
can be learned and mastered, every bit as much as
language or mathematics or reading can be.
Furthermore, teaching academic skills and social and
emotional skills is not an either/or proposition. In fact,
there is a great deal of research evidence to indicate
that students perform better when academics are
combined with SEL.5 66 Zins, J. E., Weissberg, R. P.,
Wang, M. C., & Walberg. H. J. (Eds.). (2004).
Building academic success on social and emotional
learning: What does the research say?
New York: Teachers College Press.7
What are these crucial skills? The Collaborative for
Academic, Social, and Emotional Learning (CASEL),
an organization that focuses on the use of SEL as an
essential part of education, speaks about five basic
sets of skills, or competencies, that can be
systematically cultivated both at home and at school.8
 Self-Awareness: Identifying one’s thoughts,
feelings, and strengths, and recognizing how they
influence one’s choices and actions.
 Social Awareness: Identifying and understanding
the thoughts and feelings of others, respecting their
rights, and appreciating diversity.
 Self-Management: Establishing and working
toward short- and long-term goals, and handling
emotions so that they facilitate rather than
interfere with the task at hand.
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 Responsible Decision Making: Generating,
implementing, and evaluating positive and
informed solutions to problems, and assuming
responsibility for personal decisions and
behaviors.
 Relationship Skills: Communication, listening,
and negotiation skills to establish and maintain
healthy and rewarding connections with
individuals and groups.
When social and emotional skills are taught and
mastered, they help students to succeed not just in
school but in all avenues of life. Numerous studies
have found that young people who possess these
social and emotional skills are in fact happier, more
confident, and more capable as students, family
members, friends, and workers.9 10 At the same time,
they are far less likely to experience harmful
behaviors such as substance abuse, depression, or
violence. Social and emotional learning is a powerful
way to help children become healthy, caring, and
competent.
How Teachers can Help Parents to Teach SEL
Skills
Many respected social and emotional programs use
parenting workshops, interactive homework
assignments, and other approaches to assist parents
in teaching their children skills that promote social
and emotional learning. Some of the best programs
are described briefly in this packet. When parents
and students practice and use the skills at home, the
effects are doubly beneficial. Not only are young
people better able to acquire the skills, but
relationships within the family tend to improve when
family members listen to each other openly and solve
problems together. Children also come to appreciate
the fact that learning is a lifelong process, not
something that stops when they leave school.
Getting support. Parents also need support from each
other. It is less and less common for parents to have
an extended family around them to offer advice or
share in the tasks of raising children. Often parents
themselves feel isolated, lonely, and overwhelmed.
When parents have the opportunity to meet with and
learn from a skilled teacher as well as from each other,
they can share the problems they experience with their
children and learn ways of working through them.
They learn that they’re not the only ones
experiencing certain problems with their children and
that there are creative and constructive options for
addressing them. When a group of parents agree to
support each other in setting household rules, such
as limiting time in front of the television or

establishing regular times for homework, it is much
more likely that those rules will be enforced by adults
and obeyed by children.
Many parents feel unsure of their own parenting
abilities and helpless in the face of the negative
influences so common in the media and culture—the
glamorization of sex and violence and the put-downs
and humiliations of well-known figures in public life.
Still, children want their parents to be there guiding
them and teaching them. A recent national poll found
that 86% of young people between the ages of 10
and 17 said their parents were very important
influences on their lives. In contrast, only 22%
reported that television, movies, and popular music
occupied a place of special importance.11 No one can
take the place of parents in raising caring, confident,
capable children.
Parents and Schools Working Together: A
Needed Partnership
“Schools and families are both partners in the healthy
development of the child,” say researchers Pamela
Davis-Kean and Jacquelynne Eccles of the
University of Michigan.12 When families and schools
work together, the benefits for students—
academically, socially, and emotionally—are
magnified. According to a recent review of the
research, 13 students who experience strong
connections between their homes and their schools:

 Attend school more regularly and achieve higher
scores on standardized tests;

 Have better records of attendance;
 Are less likely to be placed in special education;
 Are more likely to avoid high-risk behaviors such
as substance abuse or violence;

 Show improved behavior in homes and at school;
and

 Display better social skills and adjustment to
school.
Parents also benefit. In a review of successful familyschool partnerships, the National PTA found that
involved parents were more confident in making
decisions about their family and enjoyed being with
their children more. They were more sensitive to their
children’s social, emotional, and intellectual needs.
They were more affectionate and used less
punishment with their children. They enjoyed more
positive communication with teachers.14
While the need for these partnerships is great, so are
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the many barriers to such partnerships. Some teachers, and, sadly, many parents, don’t believe that parents
can play a meaningful role in guiding their children’s academic or social development. Teachers often have
no training in ways to invite the collaboration of families. Sometimes parents, because of their own unhappy
childhood encounters with education, feel threatened by any interactions with the school. Both teachers and
parents are often so overwhelmed by the demands of their work and personal lives that they can’t find the
time to make collaborations happen, even if they believe in their importance.
Being good partners. Yet in spite of all the obstacles, most parents and teachers want to establish better
ways of cooperating that support the healthy development and school success of children. How can parents
be good partners with the schools in the education of their children? Studies suggest15 that children benefit
socially, emotionally, and academically when parents:

 Set high standards for children’s educational activities and support learning in the home environment;
 Communicate with children about school-related matters such as homework and school programs;
 Supervise children’s activities, such as homework, television viewing, and after-school time; and
 Participate in school events, such as volunteering or attending parenting workshops.16
One proven way to strengthen the relationship between parents and schools is through family-school teams.17
These teams—which typically include parents, teachers, and school administrators—make decisions about
designing and implementing programs, often for parent involvement and student support. When parents are
actively involved in making decisions about school practices, then they and other parents enjoy programs
and activities that truly address their needs. And when parents and teachers work closely together, then
students hear the same messages at home and school about acceptable behavior and the importance of
studying and learning. Having common expectations makes it far easier for students to succeed
academically and become more responsible and confident.
The advantages that students receive in elementary and middle schools from school-parent collaborations
are not temporary. There is considerable evidence of lasting results in such areas as increased rates of high
school graduation and diminished mental health problems and destructive behaviors. The investment of
time and energy in partnerships pays rich dividends.
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HANDOUTS FOR PARENTS
Parents and schools working together to build students’ social, emotional, and academic skills can
accomplish far more than either group working alone. Both schools and parents can contribute in unique
ways to make the partnership fruitful.
The handouts included with this packet offer “small things” that all parents can consider doing. When done
on a regular basis with children, these actions can make a big difference in children’s well-being and social
and emotional learning.
The suggestions in the handouts are not an exhaustive list. Nor are they meant to be implemented all at
once. In some cases, they may sound simple but take some advance thought and planning to put into action.
You may want to suggest that parents begin with a single item and add others as they gain comfort and
confidence with using these strategies.
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Ten Things You Can Do at Home
1. Focus on strengths. When your child brings home a test, talk first about what he or she did well. Then
talk about what can be improved. Praise specific strengths. Don’t just criticize things that were done
wrong.
2. Follow up with consequences for misbehavior. Sometimes parents say things in anger that don’t curb
the behavior in the long run. You might say, “Because of what you did, no television for a month.” Both
you and your child know that after one or two days the TV will go back on. Decide on consequences
that are fair, and then carry them out.
3. Ask children how they feel. When you ask your child about his or her feelings, the message is that
feelings matter and you care.
4. Find ways to stay calm when angry. It’s normal to get angry or irritated sometimes. Learn to recognize
“trigger situations” and do something about them before you lose control. Try taking deep breaths for a
few moments. Consider having a “quiet area” where people can go when they are upset. Or you can just
stop talking and leave the room for a while. Sit down as a family and talk about what everyone can do
to stay calm.
5. Avoid humiliating or mocking your child. This can make children feel bad about themselves. It can
lead to a lack of self-confidence and, in turn, problems with schoolwork, illness, and trouble getting
along with friends. Unfair criticism and sarcasm also hurts the bond of trust between children and
parents. Be mindful of how you speak to your children. Give them the room to make mistakes as they
learn new skills.
6. Be willing to apologize. Parents need to be able to apologize to their children if what they said was not
what they meant. Calmly explain what you really wanted to say. By doing this you’re being a good role
model. You’re showing how important it is to apologize after hurting someone. You’re teaching that it’s
possible to work through problems with respect for the other person.
7. Give children choices and respect their wishes. When children have a chance to make choices, they
learn how to solve problems. If you make all their choices for them, they’ll never learn this key skill.
Giving children ways to express preferences and make decisions shows that their ideas and feelings
matter.
8. Ask questions that help children solve problems on their own. When parents hear their child has a
problem, it’s tempting to step in and take over. But this can harm a child’s ability to find solutions on his
or her own. A helpful approach is to ask good questions. Examples include, “What do you think you can
do in this situation?” and “If you choose a particular solution, what will be the consequences of that
choice?”
9. Read books and stories together. Reading stories aloud is a way to share something enjoyable and learn
together about other people. For example, stories can be a way to explore how people deal with common
issues like making or losing friends or handling conflicts. Ask your child’s teacher or a librarian to
recommend stories on themes that interest you and your children.
10. Encourage sharing and helping. There are many ways to do this. Together you and your child can
prepare food in a homeless shelter or go on a fund-raising walk-a-thon. You can help out elderly neighbors
or needy families. This teaches children that what they do can make a difference in the lives of others.
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Ten Things You Can Do with Your School
1. Focus on the value of learning. Take some time each day to ask what your child learned in school. Don’t
focus just on math, English, and social studies. Ask how your child gets along with other students and
how he or she feels about school. Learning is for life, not just school. Talk about what you yourself may
have learned in the course of a day.
2. Focus on creating a positive learning environment at home. Make regular times and provide a quiet,
well-lit place for homework. Limit the amount of TV. Decide with your child about rules for dealing with
interruptions such as phone calls or visitors. Make sure your home has plenty of books, magazines, and
newspapers.
3. Set up a school bulletin board at home. Display the school calendar and other flyers from the school.
Decide as a family which school events you will attend. Help your child get involved in interesting and
worthwhile school activities.
4. Listen when your child talks about school. Pay attention to what your child says about school. If your
child is happy with his or her classroom and school activities, write or call the teacher to say thank you.
If your child seems frustrated, bored, or lonely at school, call a teacher or counselor to see what can be
done.
5. Help your child with homework. Don’t ever do homework for your child. But do help. Assist your child
in setting priorities for schoolwork. For example, you can encourage your child to tackle the difficult
assignments first while he or she has the most energy.
6. Take advantage of school meetings. Finding the time to attend school meetings can be a challenge.
Many schools offer alternative times and places for parents to ask questions and discuss solutions to
common problems. Often these meetings provide child care. Make these kinds of meetings a priority.
7. Volunteer at school. By volunteering in the classroom, you can better understand how to support your
child’s learning at home. Try being a room parent, a chaperone at school functions, or a tutor. Even
parents who work full-time can visit their child’s school at night or on weekends. Create opportunities if
they do not exist.
8. Attend school activities. Whenever possible, attend your child’s plays, sports events, or science fairs.
Your presence shows that your child’s interests and work are important to you. It can also give you a
chance to meet other parents and school staff.
9. Join or create a “Social and Emotional Learning Book Club.” In some communities parents have
created book clubs to learn how they can encourage their children’s social and emotional development.
This could be part of the PTA or PTO. It could also be something you do informally with friends or
parents of your child’s classmates. (See the brief reading list included with this packet.)
10. Encourage good communication with the school. Good communication is basic to supporting your
child’s education. Ask your child’s teacher to provide suggested home activities to support skills the
children are learning at school. Ask for homework assignments that directly involve parents. An example
might be students asking parents about their cultural background or work experiences.
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Tips for Parents
By working together schools and parents can promote children’s social and emotional learning (SEL). SEL
includes some key skills:
♦ Self-awareness—recognizing feelings and managing anger.
♦ Understanding others—developing empathy and taking the perspective of others.
♦ Making responsible decisions and following through. This includes considering long-term consequences
of your actions for yourself and others.
♦ Understanding yourself—handling emotions, setting goals, and dealing with obstacles.
♦ Building healthy relationships—saying no to negative peer pressure and working to resolve conflicts
constructively.
When young people master these skills, they are more likely to succeed in school and life. They become
happier and more confident. They are better students, family members, friends, and workers. They are less
prone to drug and alcohol use, depression, or violence. Social and emotional learning is like an insurance
policy for a healthy, positive, successful life.
The Role of Parents
Long before children can say their first word or take their first step, they respond to the touch, tone of voice,
and moods of their parents. This is the beginning of learning about emotions and relationships. It happens as
naturally as their bodies grow and develop.
“Family life is our first school for emotional learning,” states author Daniel Goleman. In the family, he says,
“we learn how to feel about ourselves and how others will react to our feelings.” This learning happens both
through what parents say and do to their children and how they treat each other.
Some Key Points to Consider
♦ Children learn important lessons about emotions from their parents. When parents threaten or punish
children for a display of emotion, children learn emotions are dangerous, to be held inside. This can lead
in later life to depression or unchecked rage. When parents do not teach their children acceptable ways
to express anger, the children may think it’s okay to strike out at others or have tantrums.
♦ Parents should think of themselves as “emotion coaches.” They can encourage their children to use
feeling words, such as “I feel sad” or “That made me really angry” to express emotions.
♦ When children learn to express feelings and respect others, they become happier and healthier. Such
children are less likely to have problems with depression, violence, or other mental health issues as they
grow older.
♦ Many SEL programs for schools include activities for parents. When parents and students practice SEL
skills at home, the effects are even greater. Children also come to see learning as a lifelong process, not
something that stops when they leave school.
♦ Children want their parents to guide and teach them. A recent poll found that 86% of young people 1017 years old said their parents were very important influences on their lives. Only 22% said television,
movies, and popular music were so important. No one can take the place of parents in raising caring,
confident, capable children.
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Books for Parents
All Kids Are Our Kids: What Communities Must Do To Raise Caring And Responsible
Children and Adolescents, by Peter L. Benson. (Jossey-Bass, 1997). The author focuses on
how to build developmental assets in young people based on support, empowerment,
boundaries, constructive use of time, commitment to learning, positive values, social
competencies, and positive identity.
Emotional Intelligence: Why it Can Matter More than IQ, by Daniel Goleman. (Bantam, 1994)
This best-seller raised public awareness about the importance of emotions in healthy human
development.
Emotionally Intelligent Parenting: How to Raise a Self-Disciplined, Responsible, Socially Skilled
Child, by Maurice Elias, Steven Tobias, and Brian Friedlander. (Harmony Books, 1999) Parents
can learn how to communicate with children on a deeper, more gratifying level and help them
support their child’s development in relating to others.
The Heart of Parenting: Raising an Emotionally Intelligent Child, by John Gottman. (Simon
& Schuster, 1997) The author describes how parents can use an effective five-step process to
become “Emotion Coaches” and teach their children how to express and manage emotions
throughout their lives.
Raising Emotionally Intelligent Teenagers, by Maurice Elias, Stephen Tobias, and Brian
Friedlander. (Random House, 2000) The authors explain creative, caring, and constructive
ways to parent adolescents during these crucial years.
Raising a Thinking Child: Help Your Young Child To Resolve Everyday Conflicts and Get
Along With Others: The “I Can Problem Solve” Program, by Myrna Shure. (Pocket Books,
1996) This book provides a step-by-step guide for teaching young children how to solve
problems and resolve daily conflicts constructively.
Raising a Thinking Preteen, by Myrna Shure. (Henry Holt, 2000) In a follow-up to her
best-selling book Raising a Thinking Child, Dr. Shure explains a program for resolving conflicts
and developing critical thinking skills that can be used with 8-12-year-olds.
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WHAT PARENTS HAVE TO SAY ABOUT SOCIAL AND
EMOTIONAL LEARNING PROGRAMS
How do social and emotional learning programs
affect families? No one can explain it better than
parents who have directly experienced these efforts.
The five parents interviewed below all have one or
more children involved with a social and emotional
learning program in their local public schools. They
candidly describe both how their children have
benefited from these programs and how they as
parents have gained from them as well.
Each program is described briefly at the beginning of
the interview. These programs not only have
documented success in supporting the healthy
development of young people, but are notable for their
efforts to involve parents. Each program is described
in more detail in the book Safe and Sound: An
Educational Leader’s Guide to Evidence-based
Social and Emotional Learning (SEL) Programs,
published by the Collaborative for Academic, Social
and Emotional Learning in collaboration with the Mid
Atlantic Regional Educational Laboratory for
Student Success (see Resources section for further
information). Contact information for all the
programs can also be found in the Resources section.
ROBIN BRADSHAW
Louisville, Kentucky
“There’s more to learning than just reading, writing,
and arithmetic. The emotional needs of a child are
just as important as the academic ones.”

Program
Overview:
CARING
SCHOOL
COMMUNITY (part of the Child Development
Project) is designed to build caring relationships
among students, between students and teachers, and
between schools and families. The program has four
main components: class meetings, cross-age buddies
or peer mentoring, “homeside” activities that students
complete with the help of parents or other caring
adults, and school-wide activities for parents and
students. The program is currently in 150 schools
throughout the country.
Robin Bradshaw: It’s hard to raise really good kids.
Sometimes, it feels like a lost battle with TV and what
kids learn from their friends and society. That’s why
I agree with the philosophy that it takes more than
parents to raise a healthy child. I also believe in the
idea that there’s more to learning than just reading,
writing, and arithmetic. The emotional needs of a child
are just as important as the academic ones. Children

can’t learn academically if there are all these other

issues that haven’t been addressed.

Part of the Child Development Project is doing family
nights at the school. They have meant so much to
me. Especially when I was working full-time, there
weren’t other opportunities for me to get involved.
Having family nights after work allowed me to
connect with my children and reinforce to them that
“You’re important and your education is important.”
The themes of the family nights are fun for the kids
and still educational. Recently we went to a “Mad
Scientist Fair” that allowed kids to experiment with
Play-Doh and other things. They look forward to the
family nights, and so do we as parents. It’s a way
that parents can come to school, and it’s relaxed for
them and for the teachers. The activities that are done
at home are also enjoyable.
If kids see that education is important for you, it
becomes important for them. If parents display a
healthy attitude towards learning, it’s a good example
for children. As it is, my kids don’t want to miss a
day of school. They love going there.
MARSHA MIRKIN
Wellesley, Massachusetts
“Of course we all want schools that teach good
academic skills. But why do we as parents tolerate
our children not being taught social skills in the
classroom?”

Program Overview: OPEN CIRCLE uses a
structured curriculum in grades K-5 to help children
become ethical people, contributing citizens, and
successful learners. It assists schools in developing
relationships that are safe, caring, and respectful and
teaches effective problem-solving skills. Open Circle
has involved 250 schools and trained 4,500 teachers.
Marsha Mirkin: What I find valuable about Open
Circle is that it teaches social skills and doesn’t just
assume them. Too often we think that kids will
somehow automatically develop the social skills they
need. Yet even though a few children read before they
enter school, parents still expect that the schools will
teach them how to develop those reading skills. And,
we don’t tell the majority who can’t read that they
have to teach themselves! It really is the same thing
with social and emotional skills. Children may have
some of those skills before they enter school, but those
skills need to be developed throughout the grades.
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The curriculum gives parents and children a common
language with which to speak about relationships.
For example, when one of my daughters was in fourth
grade, she had a sleepover party with some friends.
At one point, the children started having an argument.
I was able to say to them, “I know you have the skills
to work this out because you’re in Open Circle.” And
they did work it out themselves, using the problemsolving steps they had learned. The program gave
me a way to support the skills of my children rather
than being the one who had to play judge all the time.
Kids can use these skills and figure out a lot of
problems themselves. But, of course, if they need
guidance, the adults are there. In fact, one of the
lessons in the Open Circle curriculum is called
“Double D’s” and teaches that if a situation is
dangerous or destructive, children should seek help
from an adult.
Through the parent workshops, I also learned more
about the idea of communication. All too often, when
our kids are talking to us, we are busy with chores or
other activities and “uh-huh” our way through the
conversation without really paying attention. The
program reminded me how important it is to really
stop what I’m doing and listen carefully. Or if I need
to finish a task that I can’t drop at the moment, I can
let my child know how much I want to hear what she
has to say and ask her if we could talk in about ten
minutes.
Open Circle is a systemic program that involves
students, teachers, administrators and parents. As a
result, I have always felt like a part of the school
community. I’ve never felt that there was a separation
between parents and the school.
Of course we all want schools that teach good
academic skills. But why do we as parents tolerate
our children not being taught social skills in the
classroom? The research shows that emotional
intelligence is just as, if not even more, important to
adult success as academic achievement. Children not
only need to learn these skills, but also teachers
benefit when a program like Open Circle is in place.
They can spend less time dealing with behavioral
issues and more time teaching academics.
KYOKO MATSUMOTO WRIGHT
Mountlake Terrace, Washington
“Any time that I needed help, I could call on the
counselor that Raising Healthy Children has in my
son’s school. She has known the children and parents
for a number of years and is really there to help us.”

Program Overview: RAISING HEALTHY
CHILDREN (part of SOAR—Skills, Opportunities
and Recognition) is a school-wide program for
elementary through high school. To develop healthy
behaviors in students, the program helps teachers and
parents to communicate healthy beliefs and clear
standards for behavior. In addition, the program
develops strong bonds between students and their
families, schools, and communities. Teachers use a
wide range of social and emotional skills in their
classroom teaching and throughout the school.
Kyoko Matsumoto Wright: My son, who is now in
tenth grade, has been part of the Raising Healthy
Children program since he began elementary school.
I’ve taken every parent class they’ve offered. When I
attended parent classes the program offered

childcare, so when my son was younger he
always got to meet other kids and play with them.

It was fun for him.

I was a late mom—I had my child at age 37, and
knew that I only had one chance in life to be a parent.
The parent programs have really been helpful to me
in understanding that I’m not alone and not the only
one experiencing certain problems with a child. We
do role-playing in the classes so that I feel that I can
handle situations better instead of just being upset.
And since our child is living at home, I feel that I can
still have a great deal of influence on his behavior.
Any time that I needed help, I could call on the
counselor that Raising Healthy Children has in my
son’s school. The counselor has been with my son’s
class since elementary school and moved up with the
children. So she has known the children and parents
for a number of years and is really there to help us.
For example, there was a time when almost all the
kids were failing a math class and the parents were
very angry with the teacher. The teacher was
unwilling to help those kids who were struggling and
only spent time with the students who were doing
really well in the class. The counselor met with the
parents and served as a go-between with the teacher.
As a result, things did get better. While things weren’t
perfect, the teacher made more of an effort to teach
everyone in the class, and no one failed.
Then there was a time when my nephew committed
suicide, and his younger brother also attempted
suicide. Our whole family was badly shaken by these
terrible events. With the counselor’s help, we came
up with the needed resources that helped us through
this time. All of us were able to talk about and better
understand the nature of these children’s depression.
We were very grateful for the support we received. I
would have been so lost if I didn’t know who to call
in this situation.
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As a real estate agent, I know that so many parents
just look at test scores when choosing a school. There
should be much more to a decision than that—there
needs to be strong parent involvement and
opportunities for kids to develop good social skills in
the schools. If those conditions aren’t present, then
test scores don’t mean a great deal. I wish that every
parent could be a part of a program like this.
MELISSA HYDE and STUART McENERNEY
Meriden, Connecticut
“We have to help make schools a place where
children aren’t afraid of violence, aren’t afraid of each
other. With a program that teaches skills for
communication, problem solving, and conflict
resolution, there is nothing to lose and everything to
gain.”

Program Overview: SECOND STEP: A VIOLENCE
PREVENTION CURRICULUM is a preschool
through ninth-grade curriculum designed to develop
students’ social and emotional skills and affect
behaviors and attitudes that contribute to violence.
There is a curriculum kit for each grade level. Lessons
are divided into three basic units—empathy; impulse
control and problem solving; and anger management.
Second Step has been implemented in approximately
15,000 schools and 4,000 school districts in the United
States.
Melissa Hyde: What I have found valuable about
Second Step is that you learn with your child. While
they are learning in the classroom, you can go to
the parent meetings and learn the same things. It
keeps the whole family on the same page.

remember is that we are our children’s role model.
Our children learn more from what we do than by
what we say, and so we need to set the example with
problem solving, anger management, empathy, selfesteem, and respect. I truly believe that if this
program can really take hold both at school and at
home, in five or six years we will be able to see a real
difference with our children. And I do not see any
reason why it can’t take hold because what it teaches
is not difficult or complex. Any family member can
learn the principles and employ them in day to day
life.
Stuart McEnerney: Every few weeks, we receive an
educational packet that gives me the opportunity to
work with my daughter on ways to control her anger
and have more empathy for how other children might
be feeling. It gives me a different outlook too on
communication. Now, if my daughter does something
that gets me angry, I stop for a minute and take a
deep breath instead of just jumping in with criticism.
I ask why she’s doing something. This program isn’t
just for the kids; it’s also for the parents.
As a parent, you have the responsibility to teach your
kids how to deal in certain situations—what to do if
someone hurts them or taunts them. The way society
is, and the way the world is, we have to take a chance
to make our children’s lives better. We have to help
make schools a place where children aren’t afraid of
violence, aren’t afraid of each other. With a program
that teaches skills for communication, problemsolving and conflict resolution, there is nothing to lose
and everything to gain. It makes the entire
community a better place.

Through Second Step I have changed many of the
ways I communicate my annoyance or anger. For
example, instead of saying something like, “Stop that.
Why do you have to keep doing the same thing wrong
over and over again?” I now might say, “It gets me
very frustrated when you do that when we have
talked about that.” That type of communication does
not single out my son in an accusatory tone and helps
him to understand how his actions are affecting me.
My experience with other parents has been terrific.
The presentations for parents are voluntary so
everyone there is enthusiastic and ready to learn.
There is no lack of sharing and even some laughs as
we all get together with common concerns and
problems of raising young children today. It’s in part
due to the parents’ response that I am continuing with
the program.
As a parent, I think the most important thing to
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authors share constructive ways for parents to support children in developing caring relationships and making responsible
choices.
Goleman, D. (1994). Emotional Intelligence: Why It Can Matter More Than IQ. New York: Bantam. An international
bestseller, this book brought into public awareness the complex nature of human intelligence and the central importance
of emotions in healthy human development.
Gottman, J. (1997). The Heart of Parenting: Raising an Emotionally Intelligent Child. New York: Simon & Schuster. The
author describes how parents can use an effective five-step process to become “Emotion Coaches” and teach their children
how to express and manage emotions throughout their lives.
Lantieri, L., & Patti, J. (1996). Waging Peace in Our Schools. Boston, MA: Beacon Press. Based upon the experiences of
the Resolving Conflict Creatively Program (RCCP), a national effort which combines the teaching of social and emotional
skills with conflict resolution and diversity issues, this book explains the steps that people in every community can take to
foster schools that are safe, caring, and healthy.
National PTA. (2000). Building Successful Partnerships: A Guide to Developing Parent and Family Involvement Programs.
Bloomington, IN: National Educational Services. This research-based resource provides a blueprint for developing quality
parent involvement programs.
Patrikakou, E. N, Weissberg, R. P., Redding, S., & Walberg, H. J. (2005). School-family partnerships: Fostering Children’s
School Success. New York: Teachers College Press. This edited volume provides a comprehensive review of research and
practice regarding home-school connections, and suggestions on how to enhance school-family partnerships for the benefit
of all students.
Rich, D. (2000). Creating Positive School-Home Connections. Washington, D.C.: Home and School Institute. Associated
with the acclaimed MegaSkills curriculum—used in more than 4,000 schools in the U.S. and abroad—this publication is
part of a mini-book series that helps parents, teachers and counselors to build academic knowledge and social and
emotional skills.
Shure, M. B. (2000). Raising a Thinking Preteen. New York: Henry Holt. In a follow-up to her bestselling book Raising
a Thinking Child, Dr. Shure explains a program for resolving conflicts and developing critical thinking skills that can be
used with 8-12 year-olds.
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ORGANIZATIONS
Character Education Partnership
1025 Connecticut Avenue NW, Suite 1011
Washington, D.C. 20036
Phone: 800-988-8081
Website: www.character.org
The Partnership is dedicated to developing moral
character and civic virtue in youth to create a more
compassionate and responsible society.
Collaborative for Academic, Social, and Emotional
Learning (CASEL)
Department of Psychology (M/C 285)
University of Illinois at Chicago
1007 West Harrison Street
Chicago, IL 60607-7137
Phone: 312-413-1008
Website: www.casel.org
An organization of educators and researchers,
CASEL works to establish evidence-based SEL
programming as an essential part of education from
preschool through high school.
National Center for Learning and Citizenship (NCLC)
700 Broadway, Suite 1200
Denver, CO 80203-3460
Phone: 303-299-3606
Website: www.ecs.org/nclc
NCLC is a nationwide coalition of education leaders
and others who are committed to infusing servicelearning into the K-12 curriculum.
National Parent Teacher Association (PTA)
330 N. Wabash Avenue, Suite 2100
Chicago, IL 60611
Phone: 1-800-307-4782 or 312-670-6782
Website: www.pta.org
The largest volunteer child advocacy organization
in the country, the National PTA supports better
education, more resources and safer schools for every
child.

PROGRAMS THAT EMPHASIZE SOCIAL AND
EMOTIONAL LEARNING (SEL)
Caring School Community
Developmental Studies Center
2000 Embarcadero, Suite 305
Oakland, CA 94606
Phone: 1-800-666-7270 or 510-464-3670
Website: www.devstu.org
Check & Connect
University of Minnesota
Department of Educational Psychology
350 Elliot Hall, 75 East River Road
Minneapolis, MN 55455
Phone: 612-624-0037
Website: www.ici.umn.edu/checkandconnect/
Open Circle Curriculum
Wellesley College, The Stone Center
106 Central Street
Wellesley, MA 02481
Phone: 781-283-2861
Website: www.open-circle.org
Raising Healthy Children
Channing Bete Company
One Community Place
Deerfield, MA 01373-0200
Phone: 877-896-8532 or 413-665-7611
Website: www.channing-bete.com
Resolving Conflict Creatively Program
23 Garden Street
Cambridge, MA 02131
Phone: 1-800-370-2515 or 617-492-1764
Website: www.esrnational.org
Second Step: A Violence Prevention Curriculum
568 First Avenue, Suite 600
Seattle, WA 98104-2804
Phone: 800-634-4449
Website: www.cfchildren.org

Operation Respect
2 Penn Plaza, 5th Floor
New York, NY 10121
Phone: 212-904-5243
www.dontlaugh.org/parents.htm
Founded by singer and activist Peter Yarrow of the
legendary folk trio Peter, Paul and Mary, Operation
Respect promotes the inclusion of character education
and SEL principles into school curriculum.
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Birth to Age Five

Resources

(infancy through early childhood)

Bright Futures: National Center for Education in
Maternal and Child’s Health, Georgetown University’s
Public Policy Institute, visit www.brightfutures.org.
Center for Disease Control and Prevention
Department of Health and Human Services,
visit www.cdc.gov.
CASEL (Collaborative for Academic, Social and
Emotional Learning), Department of Psychology,
University of Illinois at Chicago, visit www.casel.org.
Illinois State Board of Education, Social and
Emotional Learning Standards, Springfield, Illinois,
visit www.isbe.net.
Iroquois-Kankakee Regional Office of Education,
Kankakee, Illinois, visit www.i-kan.org.
KAN-I HELP Information Network – Serving
residents of Kankakee and Iroquois Counties,
visit www.kan-i-help.org.

Snapshots

189 E. Court Street, Suite 600
Kankakee, IL 60901
(815) 937-2950
www.i-kan.org

O f Yo u r C h i l d ’ s
Social and Emotional
Well-being

Developed by the Life Education Committee of Kankakee and
Iroquois counties with funding from the U.S. Department of
Education’s Grant to Integrate Schools and Mental Health Systems.
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More is known now than ever before about
how young children learn, think and grow.
From conception to the first day of kindergarten,
development proceeds at a pace exceeding
that of any other stage of life.

inventive in “fantasy” play; often cannot tell the
difference between fantasy and reality; and view
themselves as whole persons – with a body,
mind and feelings.
•

Social and emotional learning is the way a child
develops the ability to experience, regulate
and express emotions, form close, secure
relationships; explore the environment; and learn.

Social and Emotional Milestones

By the age of five, children show more
independence; like to sing, dance and act; are
more likely to agree with rules; want to please
and be like their friends; are aware of their
gender; are able to distinguish fantasy from
reality; can be demanding and eagerly cooperative.

Children develop at their own unique pace, so it’s
impossible to tell exactly when yours will learn a
given skill. The developmental milestones below
will give you a general idea of the changes you can
expect as your child gets older, but don’t be alarmed
if your child takes a slightly different course.

Parents and primary caregivers are critical to
a child’s social and emotional development.
You can promote your child’s future success
by providing:
•
Attentive, consistent, responsive and
affectionate care.

•

•

A nurturing relationship with at least one parent
or caregiver.

•

A language-rich environment with opportunities
for reading, singing, listening and talking.

•

Safe and appropriate food and shelter and an
environment that offers appropriate levels of
noise and lighting.

•

Play environments that encourage exploration
and that are developmentally appropriate.

•

Encouragement for the development and
mastery of new skills.

•

An interest in your child’s education. Get
involved and meet the teachers and staff so you
can understand the learning goals and find ways
to work together to help your child do well.

By the end of three months, infants begin to
develop a social smile and become more
expressive with their faces and bodies.
They enjoy attention and may cry when it stops.

•

By the end of 7 months, they will respond to
other people’s expressions of emotions.

•

By the end of one year, they may become shy or
anxious around strangers; prefer the company
of their mother or primary caregiver and often
cry when they leave; show specific preferences
for certain people and toys; will test parental
responses – especially during feedings; repeat
sounds and gestures to gain attention; can finger
feed themselves and may extend an arm or leg
to help when being dressed.

•

By the end of two years, babies are much more
aware of themselves as separate beings; get more
excited in the company of other children; and will
imitate the behavior of adults and other children.

•

By the end of three years, they can understand
the concept of “mine” and “yours;” can take
turns at playing games; and spontaneously show
affection for familiar playmates.

•

By the age of four, children become much more
independent; can dress and undress themselves;
are able to cooperate with other children; can
negotiate solutions to conflicts; and are
increasingly interested in new experiences and
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Kindergarten to Grade 3

Resources

(early to middle childhood)

Bright Futures: National Center for Education in
Maternal and Child’s Health, Georgetown University’s
Public Policy Institute, visit www.brightfutures.org.
Center for Disease Control and Prevention
Department of Health and Human Services,
visit www.cdc.gov.
CASEL (Collaborative for Academic, Social and
Emotional Learning), Department of Psychology,
University of Illinois at Chicago, visit www.casel.org.
Illinois State Board of Education, Social and
Emotional Learning Standards, Springfield, Illinois,
visit www.isbe.net.
Iroquois-Kankakee Regional Office of Education,
Kankakee, Illinois, visit www.i-kan.org.
KAN-I HELP Information Network – Serving
residents of Kankakee and Iroquois Counties,
visit www.kan-i-help.org.

Snapshots

189 E. Court Street, Suite 600
Kankakee, IL 60901
(815) 937-2950
www.i-kan.org

Developed by the Life Education Committee of Kankakee and
Iroquois counties with funding from the U.S. Department of
Education’s Grant to Integrate Schools and Mental Health Systems.

O f Yo u r C h i l d ’ s
Social and Emotional
Well-being
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Social and emotional learning is the way a child
develops the ability to experience, regulate
and express emotions, form close, secure
relationships; explore the environment; and learn.

Ideas for Parents

•

Providing opportunities for active play like
running, jumping rope or tumbling.

What to expect

•

Playing simple table games – cards, dominoes,
tic-tac-toe – so your child can develop a simple
understanding of the rules of play.

•

Providing opportunities for noncompetitive
team activities.

•

Supervising projects like building models,
making crafts, practicing music or working
with wood to encourage your child’s sense
of accomplishment.

•

Encouraging your child’s creativity with writing,
music, art and science.

•

Taking your child on field trips to museums, work
places and other neighborhoods.

•

Being involved in your child’s school – attending
events and parent teacher conferences.

Children develop at their own unique pace, so it’s
impossible to tell exactly when yours will learn a
given skill. The characteristics below will give you a
general idea of the changes you can expect as your
child gets older.
Kindergarteners
•
Attempt only the things they know they can do
•
Are energetic and fidgety and have a short
attention span
•
May show opposite extremes in behavior
and become less well-behaved as the school
year progresses
First Graders
•
Want to be the “best” and “first”
Have boundless energy
•
May be oppositional, silly, brash and critical
•
•
Cry easily; shows a variety of tension-releasing
behavior
Are attached to the teacher
•
•
Have difficulty being flexible
•
Often consider fantasy real

You can promote your child’s social and emotional
success by:

Second Graders
•
Begin to reason and concentrate
•
Worry, are self-critical and may express lack
of confidence
•
Demand more of the teacher’s time
•
Dislike being singled out, even for praise
Third Graders
•
Possess a “know it all” attitude
•
Are capable of assuming some responsibility for
their actions
•
Actively seek praise
•
Often undertake more than they can handle
successfully
•
Can recognize the needs of others
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Grades 4 to 6

Resources

(middle childhood)

Bright Futures: National Center for Education in
Maternal and Child’s Health, Georgetown University’s
Public Policy Institute, visit www.brightfutures.org.
Center for Disease Control and Prevention
Department of Health and Human Services,
visit www.cdc.gov.
CASEL (Collaborative for Academic, Social and
Emotional Learning), Department of Psychology,
University of Illinois at Chicago, visit www.casel.org.
Illinois State Board of Education, Social and
Emotional Learning Standards, Springfield, Illinois,
visit www.isbe.net.
Iroquois-Kankakee Regional Office of Education,
Kankakee, Illinois, visit www.i-kan.org.
KAN-I HELP Information Network – Serving
residents of Kankakee and Iroquois Counties,
visit www.kan-i-help.org.

Snapshots

189 E. Court Street, Suite 600
Kankakee, IL 60901
(815) 937-2950
www.i-kan.org

O f Yo u r C h i l d ’ s
Social and Emotional
Well-being

Developed by the Life Education Committee of Kankakee and
Iroquois counties with funding from the U.S. Department of
Education’s Grant to Integrate Schools and Mental Health Systems.
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Social and emotional learning is the way a child
develops the ability to experience, regulate
and express emotions, form close, secure
relationships; explore the environment; and learn.

Ideas for Parents

•

Provide opportunities for older children to help
with cooking, sewing or other chores.

What to expect

•

Provide time and space for an older child
to be alone – to read; to do school work;
or just to day dream.

•

Encourage your child to call a school friend.

•

Encourage your child to participate in an
organized club or youth group. Many groups
encourage skill development with projects or
activities that can be worked on in the home.

•

Encourage your older child to help with a
younger one but avoid burdening older children
with too many adult responsibilities. Allow time
for play and relaxation.

•

Provide opportunities for older children to play
games of strategy like checkers, chess or monopoly.

•

Remember to provide plenty of food. Older children
have larger appetites and will need to eat more.

•

Be involved in your child’s school – attend events
and parent teacher conferences.

Children develop at their own unique pace, so it’s
impossible to tell exactly when yours will learn a
given skill. The characteristics below will give you a
general idea of the changes you can expect as your
child gets older.
Fourth Graders
•
Want to put some distance between themselves
and adults, and may rebel against authority
•
Need to be part of a group
Seek independence
•
•
Possess a high activity level
•
Verbalize easily, can empathize and express
a wide range of emotions
•
Can think independently and critically,
but are tied to peer standards
Begin to increase their sense of truthfulness
•
•
Typically lack self-confidence
Fifth Graders
Tend to be obedient, good natured and fun
•
•
Possess a surprising scope of interests
Identify with TV characters
•
•
Are capable of increasing independence
•
Are becoming more dependable
•
Begin gaining an improved self-concept
and acceptance of others
•
Usually form good personal relationships
with teachers and counselors
Sixth Graders
•
Show more self-assertion and curiosity
•
Are socially expansive and aware
•
Are physically exuberant, restless and talk a lot
•
Have a range and intensity of emotions
and can be moody and easily frustrated
Can relate feelings
•
•
Are competitive, want to excel and may put
down the “out group”
•
Often exhibit “off color” humor and silliness,
83
tease and tussle

As a parent, there are many things you can do to
promote your child’s social and emotional success:

Snapshots

Grades 7 and 8

Resources

(early adolescence)

Bright Futures: National Center for Education in
Maternal and Child’s Health, Georgetown University’s
Public Policy Institute, visit www.brightfutures.org.
Center for Disease Control and Prevention
Department of Health and Human Services,
visit www.cdc.gov.
CASEL (Collaborative for Academic, Social and
Emotional Learning), Department of Psychology,
University of Illinois at Chicago, visit www.casel.org.
Illinois State Board of Education, Social and
Emotional Learning Standards, Springfield, Illinois,
visit www.isbe.net.
Iroquois-Kankakee Regional Office of Education,
Kankakee, Illinois, visit www.i-kan.org.
KAN-I HELP Information Network – Serving
residents of Kankakee and Iroquois Counties,
visit www.kan-i-help.org.

Snapshots

189 E. Court Street, Suite 600
Kankakee, IL 60901
(815) 937-2950
www.i-kan.org

O f Yo u r C h i l d ’ s
Social and Emotional
Well-being

Developed by the Life Education Committee of Kankakee and
Iroquois counties with funding from the U.S. Department of
Education’s Grant to Integrate Schools and Mental Health Systems.
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Social and emotional learning is the way a child
develops the ability to experience, regulate
and express emotions, form close, secure
relationships; explore the environment; and learn.

What to expect
Children develop at their own unique pace, so it’s
impossible to tell exactly when yours will learn a
given skill. The characteristics below will give you a
general idea of the changes you can expect as your
child gets older.
Seventh Graders
•
Are spirited and enthusiastic
•
Can “stay put” longer and exercise self-control
•
Develop a growing sense of intuition and insight
into self and others
Become less moody and may become
•
good-natured around adults
Become increasingly self-reliant and
•
self-centered
Are curious but not ready for long-term planning
•
•
Have a strong desire to be like peers
Eighth Graders
•
Are neat about their personal appearance,
but not with their environment
Like to be left alone at home
•
•
Are sensitive and easily hurt, but also can easily
hurt another’s feelings
Are often mean when they are frightened
•
•
Tend to mingle with their friends of the
same gender
Want to be “cool” and fit in with their peers
•
•
Have a sarcastic sense of humor

Generally by grade eight your child can:
•
Analyze the short-term and long-term
consequences of safe, risky, and harmful behaviors.
Demonstrate strategies for solving interpersonal
•
problems without harming themselves or others.
Demonstrate refusal, negotiation and collaboration
•
skills to avoid potentially harmful situations.
Apply knowledge and skills to help others and
•
to establish the norm of nonviolence.
Apply the skills and strategies needed to resolve
•
conflicts, manage intimidation, avoid and escape
violence and maintain personal safety.

Ideas for Parents
There are many things you can do to promote your
child’s social and emotional success:
•
Support your child’s efforts and praise
accomplishments.
Listen and openly talk with your child.
•
•
Recognize that your child’s feelings are real and
be careful not to minimize or dismiss them.
Understand your child’s need to be like his peers.
•
•
Tolerate (within reason) your child’s developing
likes and dislikes in clothes, hairstyles, music.
Encourage your child’s goals, plans for the future.
•
•
Spend time together as a family.
•
Educate your child about risks associated with
alcohol and drug use.
Talk with your child about the physical changes in
•
puberty that affect height, weight, and body shape
Avoid critical statements or nagging about eating,
•
weight or appearance.
Be involved in your child’s school – attend events
•
and parent teacher conferences.

Understanding your child
By the seventh and eighth grades, your child is
beginning to fine tune her social and emotional
skills and generally:
•
Has the ability to pass on leadership.
and authority when appropriate.
Can recognize the contributions of others.
•
•
Can provide information in a constructive
manner.
Can communicate clearly.
•
•
Can comprehend the benefits of setting limits
for self and others.
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Section 4: Appendix
B. Resources for Support in the Chicago Area

Appendix: Resources for Support in the Chicago Area

Hotlines
Medical emergency

911

Police

911

Crisis Text Line
Text SUPPORT to 741-741
• Concerns about suicidal thoughts, violence, anxiety, depression
• Confidential
• Free
• Contact at anytime
Childhelp National Child Abuse Hotline 1-800-422-4453
• Child abuse prevention and treatment
• Call at anytime

Parent Resources
•

American Academy of Child and Adolescent Psychiatry | https://www.aacap.org/
Here parents have access to extended responses to questions about parenting teens and preteens.
Teens and preteens can also get information to help them understand parents.

•

The Jason Foundation | http://jasonfoundation.com/
Youth Suicide Prevention Program/Resources for Communities and Schools

•

Parenthood.com
Parenthood.com offers a directory of links to parenting resources
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Non-Urgent Assistance Calls
The following are numbers for parents to receive non-urgent assistance such as needing to talk to someone
about their child’s behavior, learning how to cope with parent-related stress, or having a difficult day and just
wanting to vent.
National Parent Help Line

(855) 427-2736

Information Children

(778) 782-3548

(Spanish services upon request)
(Call back may take 1 to 2 days)

Crisis Text Line
Text SUPPORT to 741-741
(24/7 availability, free, and confidential)
Addressing concerns on suicidal thoughts, violence, anxiety, and depression
Be Strong Families

(800) 805-2505

Mental Health Services
Family Focus
(312) 421-5200
• Mental health services for children & youth
• Take insurances
C4 Chicago
(773) 769-0205
• Mental health services for children, youth, and families.
• Sliding scale fee
Erie Family Health
(312) 666-3494
• Mental health services for children, youth, and families.
• Sliding scale fee
Pillars
(708) 745-5277
• Mental health services for children, youth, and families
• Sliding scale fee
Pilsen Wellness Center
(872) 281-7575
• Mental health services for children, youth, and adults
• Take insurances
Pediatric Mental Health Care

(773) 702-6169

Chicago Family Health Center

(773) 768-5000

UIC

(312) 996-2200

The Family Institute at Northwestern University (847) 733-4300
For additional resources which include mental health agencies, hospitals and community websites,
https://chicagocenterforrelationshipcounseling.com/community-resources
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Parent Resources / Websites
Illinois Children's Mental Health Partnership | http://icmhp.org/
Identifies the needs and gaps of mental health services in state funded agencies and propose changes to
existing policies.
Illinois Afterschool Network | https://www.ianetwork.org/
Provides supports to community after school programs regarding professional development, networking, and
resources.
Social Emotional Learning Alliance for The United States | https://sel4us.org/resources/for-families/
Assists educators, administration, students and parents in the integration of SEL in academic curriculums
Emotional Intelligence activities for children and self-awareness activities for parents, children, and
educators | http://www.dannypettry.com/ebook_emotions.pdf
101 Ways to Teach Children Social Skills | https://healthiersfexcel.org/wp-content/uploads/2018/07/101Ways-to-Teach-Children-Social-Skills.pdf

Emotional Intelligence Activities | https://ong.ohio.gov/frg/FRGresources/emotional_intellegence_13-18.pdf

Teacher's Guide: Empathy | https://classroom.kidshealth.org/classroom/3to5/personal/growing/empathy.pdf

CASEL Social Emotional Wheel | https://casel.org/wp-content/uploads/2017/01/Competencies.pdf

Special Education Parents Rights | https://www.isbe.net/Pages/Special-Education-Parents-of-Students-withDisabilities.aspx

Youth Services
Build, Inc. –
5100 West Harrison Street
Chicago, IL 60644
773.227.2880

Chicago Youth Centers, Sidney Epstein Center –
3415 West 13th Place, Unit 1615
Chicago, IL 60623
773.762.5655

By the Hand Club for Kids –
415 North Laramie Avenue
Chicago, IL 60644
773.413.0895

Erie Neighborhood House –
1347 West Erie Street
Chicago, IL 60642
312.666.3430

Casa Central Social Service Agency –
1343 North California Avenue
Chicago, IL 60622
773.645.2300

Marillac St. Vincent Family Services –
P.O. Box 14699
Chicago, IL 60614
773.722.7440 or 312.943.6776
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NEW BOOKS & RESOURCES
FOR THE KIDS YOU SERVE
www.firstbook.org/join

First Book Gives You Access to Affordable Brand-new, High-quality Books & Educational
Resources Whenever You Need Them.

JOIN THE LARGEST AND
FASTEST GROWING NETWORK OF “What I’m doing
PROGRAMS SERVING KIDS
by providing books
IN NEED
from First Book is
providing these kids
with knowledge,
power, thought—a
all
future—and they’re
not getting that
4 WAYS MEMBERS CAN USE FIRST anywhere
else.”
BOOK TO SUPPORT STUDENTS’
SOCIAL & EMOTIONAL GROWTH

First Book supports educators throughout North
America serving kids in need with affordable books
and resources—everything from new, relevant social
and emotional learning books and resources to school
supplies, technology, and basic needs items like hygiene
kits and winter coats. We’re working to reduce barriers
to education for underserved children and families.

- Jill Botts, board of trustees president, Los
Molinos, CA Unified School District

1

2

Leverage
emotional
resources,
Educators’
Empathy.

First Book’s curated social and
learning book collections and free
including a Trauma Toolkit and An
Guide to Promoting Respect and

WHO CAN JOIN
FIRST BOOK?
Anyone touching the lives of
children and families in lowincome communities should
sign up now.

SCHOOLS

OUT-OF-SCHOOL
TIME PROGRAMS

MILITARY FAMILY
SUPPORT PROGRAMS
FAITH-BASED
ORGANIZATIONS

Nurture problem-solving and team-building skills
with learning toys and games, from chemistry
sets to full-size playhouses.

3

Keep students active and healthy with resources
such as sports and recreation equipment, health
education resources, and book collections that
encourage health, wellness, and nutrition.

4

Maintain a closet at your school or program
stocked with basic needs items like hygiene kits
and winter coats.

EARLY CHILDHOOD
PROGRAMS

SHELTERS
& CLINICS
LIBRARIES &
MUSEUMS

AND MANY MORE!
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Registration is always free.
www.firstbook.org/join

CURATED COLLECTIONS OF
MARKETPLACE SOCIAL & EMOTIONAL LEARNING
BOOKS AND RESOURCES:
THE FIRST BOOK

Purchase high-quality, diverse titles and
educational resources for kids 0-18, at
50-90% off the retail price. Books and
resources arrive within 7-10 days.
WWW.FBMARKETPLACE.ORG | WWW.FBMPCANADA.ORG

More Ways to Support Social Shop by
& Emotional Learning:
Character
Development
Trait:

FREE
RESOURCES
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SIGN UP WITH
FIRST BOOK
TODAY

www.firstbook.org/join

@firstbook

help@firstbook.org

@firstbook

866-READ-NOW

@firstbookorg

www.firstbook.org/join

Section 4: Appendix
C. Websites & Helpful Links for Additional Resources

General SEL Resources
Illinois Collaboration on Youth – Parenting program that has social emotional standards
embedded within the components
333 S Wabash, Chicago, IL
(312) 861-6600
Icoyouth.org
Mental Health America of Illinois – Trainings available on SEL standards
1103 Westgate St #302, Oak Park, IL 60301
(312) 368-9070
Mhai.org
Chicago Public Schools - Office of Social and Emotional Learning
42 W Madison St, Chicago, IL
(773) 553-1830
Urban Initiatives – Play with Potential Program in Chicago - Incorporation of SEL standards
into games
650 W Lake St Suite #340, Chicago, IL 60661
(312) 715-1763
Urbaninitiatives.org
Changing Children's Worlds Foundation (CCWF) based in Geneva, the primary focus of
Changing Children’s Worlds Foundation’s work is increasing parental knowledge, skills,
confidence, and empathy development through the modeling of communication, setting
boundaries, and providing positive discipline via our evidence based International Child/Parent
Development Program (ICDP-USA)
411 Stevens St, Geneva, IL 60134
(630) 909-9411
Changingchildrensworlds.org
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SEL recommended sites:
“SEL4IL: Social Emotional Learning Alliance for Illinois: http://sel4il.org/
NCASE website for system builders. Once on the website, search under Social Emotional
Learning: https://childcareta.acf.hhs.gov/ncase-resource-library
SEL in Homes and Communities provided by CASEL (Collaborative for Academic, Social and
Emotional Learning), the key organization in developing SEL: https://casel.org/in-the-home/

Social Emotional Skills
Skill Building Tools:
https://www.ct.gov/dmhas/cwp/view.asp?a=2913&q=534896
Exploring Emotions through Activities:
http://www.dannypettry.com/ebook_emotions.pdf
Building Social Skills through Activities:
http://www.dannypettry.com/ebook_social_skills.pdf
Positive Affirmations by Kids:
http://www.kidshappyapps.com/wp-content/uploads/2013/05/Kids-affirmations.pdf
Healthy Relationships Toolkit:
https://www.health.utah.gov/vipp/pdf/DatingViolence/Healthy%20Relationships%20Toolkit.pdf
Therapist Aid:
https://www.therapistaid.com/
Coping with anxiety, depression, and mental health issues:
http://www.cw.bc.ca/library/pdf/pamphlets/Mighty%20Moe1.pdf
Self Help Resources for Mental Health Problems:
http://www.cci.health.wa.gov.au/Resources/Looking-After-Yourself
Teen mental health and life skills workbook:
https://wholeperson.com/pdf/TeenSelfEsteem.pdf
Self-Care Inventory:
https://www.nami.org/getattachment/Extranet/Education,-Training-and-OutreachPrograms/Signature-Classes/NAMI-Homefront/HF-AdditionalResources/HF15AR6SelfCare.pdf

Self-Management Skills
Self-Management Activities for Teachers:
Regulating One’s Emotions, Cognitions, and Behaviors (page 6):
• http://www.casel.org/wp-content/uploads/2017/08/Sample-Teaching-Activitiesto-Support-Core-Competencies-8-20-17.pdf
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Self-Management Activities for Parents and Children:
Anger Stop Signs:
• https://www.therapistaid.com/worksheets/anger-warning-signs-children.pdf
Muscle Relaxation:
• https://www.therapistaid.com/worksheets/progressive-muscle-relaxationscript.pdf
Mindfulness for Children:
• https://www.therapistaid.com/worksheets/mindfulness-for-children.pdf
My Fears:
• https://www.therapistaid.com/worksheets/my-fears.pdf

Self-Awareness Skills
Self-Awareness Worksheet for Kids:
• https://www.understood.org/~/media/1f288a116b3c4a6c82dc18de2b55bc43.pdf
Sentence Completion:
• https://www.therapistaid.com/worksheets/sentence-completion-for-children.pdf
Exploring Values:
• https://www.therapistaid.com/worksheets/exploring-values.pdf
Exploring Emotions through Activities (page 7):
• http://www.dannypettry.com/ebook_emotions.pdf
About Me Sentence Completion:
• https://www.therapistaid.com/worksheets/self-esteem-sentence-completion.pdf

Relationship Skills
Assertive Communication:
• https://www.therapistaid.com/worksheets/assertive-communication.pdf
Family Mindfulness Activity:
• https://www.therapistaid.com/worksheets/family-mindfulness-schedule.pdf
Healthy Boundaries
• https://www.therapistaid.com/worksheets/healthy-boundaries-tips.pdf

Responsible Decision-Making Skills
Conflict Resolution:
• https://www.therapistaid.com/worksheets/relationship-conflict-resolution.pdf
Reflections:
• https://www.therapistaid.com/worksheets/reflections-communication.pdf
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Social-Awareness Skills
Social Awareness Activities: Self-Esteem, Inclusion, and Social Studies
(activity 1-13 & 1-16):
• https://www.cengage.com/resource_uploads/downloads/1428320865_154661.
pdf
Be Fearless Be Kind: An Empathy Toolkit (page 13):
• https://befearlessbekind.hasbro.com/wpcontent/uploads/pdf/Ashoka_empathy_
toolkit_fromRulesofKindness.pdf

Websites for Parents and Teachers
Parent Management Handouts and Worksheets:
• https://depts.washington.edu/dbpeds/FamilyiTools(PositiveParenting).pdf
Resource and Parent Network Hub:

•

http://parentpowerchicago.org/

“10 Ways to Motivate Your Child To Do Better in School” article:
• https://www.empoweringparents.com/article/10-ways-motivate-child-betterschool/
“How Do I Motivate My Students” article:
• https://www.depts.ttu.edu/tlpdc/Resources/Teaching_resources/TLPDC_teachi
ng_resources/Documents/HowdoIMotivateMyStudentswhitepaper.pdf
“Motivating Students” article:
• https://tlc.iitm.ac.in/PDF/Motivating%20Reluctant%20Learners.pdf
“Encouraging Positive Student Engagement and Motivation: Tips for
Teachers” article:
• https://www.pearsoned.com/encouraging-positive-studentengagement-and-motivation-tips-for- teachers/
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