
FRAMEWORK to SUPPORT AFTER-SCHOOL PROGRAMS THROUGH CONSULTATION

The Illinois Children’s Mental Health Partnership (ICMHP) and the Illinois Afterschool Network 

(IAN) came together to support after-school programs, including family childcare providers, to 

continue to promote parental engagement, specifically as it relates to social emotional learning 

(SEL). Mental health consultants joined the after-school staff to work closely with and to 

engage parents and families in a collaborative effort to support their student’s social and 

emotional growth. This work included mental health consultation, SEL resources, parent 

workshops and conference presentations.    

What is Mental Health Consultation? 

Definition of Consultation in this project: A process to enhance the capacity of those who 

provide direct care to children and their families through reflective consultation, reflective group 

consultation, observation and processing, and training/education. The training or education can be 

case specific or more generally oriented program consultation. The purpose of this project’s 

consultation efforts was to assist staff in engaging parents with a focus on the social and 

emotional development of students.   

One core belief held by both IAN and ICMHP is that after-school program staff are essential in the 

development of social and emotional skills, as well as early identification of needs. Staff in the 

after-school program are in the best position to recognize the social, emotional, and mental health

needs of students and their families and to strengthen the caregiver’s capacity to address their 

social emotional needs. However, after-school providers do not always feel prepared to address 

social, emotional or mental health issues. 
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The Illinois Statewide Afterschool Quality Standards developed by the ACT Now Coalition provides 

quality standards for after-school programs. These standards have clear indicators that staff and

programs are to promote positive social and emotional development of children. Below are five of 

the program standards that are closely linked to support what mental health consultants can offer 

staff through consultation: 

Standard 18: The program has a systemic approach and structure for family and community 

engagement. 

Quality Indicators 

18.1  A jointly developed vision for family and community engagement is shared and 

integrated into the program policies and practices. 

18.2  The program develops and implements an effective family and community engagement 

system on an ongoing basis that is mindful of diverse school-communities and responsive to 

youth and family needs and assets.

18.3  The program monitors, evaluates, and shares community and family engagement 

outcomes through an ongoing data collection system. this includes but is not limited to staff 

requesting feedback and participation from families regarding program planning.

18.4  Program partners and staff build their capacity to support youth learning and healthy  

development by leveraging partnerships with families to improve youth outcomes, engaging 

with parent organizations, and regarding families as valuable sources of knowledge and 

information to enhance curriculum and instruction. 

18.5  The program develops partnerships and professional relationships with agencies,  

consultants, and organizations in the community that further the program’s capacity to meet 

the needs and interests of the youth and families they serve.  

18.6  The program connects families with specific community resources to assist in meeting 

the needs of youth and families.

Standard 20: Staff engage in ongoing and meaningful two-way communication with families 

to support youth learning and healthy development. 

Quality Indicators 

20.1  The program and staff serve as liaisons among schools, families, and community

stakeholders.  

20.2  Program staff maintain an ongoing relationship with school staff and community  

stakeholders.  

20.3  The program works to increase family, staff, and youth knowledge of community

resources.  

20.4  The program promotes civic engagement opportunities for families and youth in

the community. 

Standard 21: A quality program develops, nurtures, and maintains strong relationships with  

community organizations to fully support youth. 
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Quality Indicators 

21.1  Program staff maintain an ongoing relationship with community stakeholders. 

21.2  The program promotes civic engagement opportunities for families and youth in

the community. 

Program Standard 22: Staff encourages all youth to make thoughtful and responsible 

decisions.  

Quality Indicators

22.1  Staff assist youth without taking control and encourage them to take leadership roles.

22.2  Staff encourage youth to think through their options and weigh the pros and cons
before arriving at a decision.  

22.3  Staff empower youth to exercise their voice.

22.4  Staff encourage youth input through structured opportunities to influence the format or
content of the program based on their interest, preference, and/or satisfaction.

Program Standard 24: The program is intentional about creating a positive after-school
climate that is emotionally and physically safe and that supports and accelerates student 
academic, social, and emotional learning. 

Quality Indicators 

24.1  The program makes connections to school-day learning and is aligned with relevant
standards to promote academic, social, and emotional learning. 

24.2  The program establishes connections with schools and families about youth academic,
social, and emotional needs and learning goals   

24.3  The program makes connections between learning activities and real-life applications
that are relevant and clear to the participants, families, and staff. 

24.4  The program provides tools and resources for families to reinforce and/or expand on the
academic, social, and emotional learning opportunities provided by the program.   

24.5  The program communicates with families about any academic, physical, social,
emotional, or behavioral concerns in a timely manner.  

24.6  The program has scheduled times and provides quiet places for academic support and
social and emotional learning.  

24.7 The program uses active, meaningful, and engaging learning methods (including, for
example, service learning) that promote collaboration amongst youth. 

24.8  The program expands youth horizons by building on interests, talents, and skills that are
unique to each youth.  

24.9 The program helps inspire and prepare youth for success in school, higher education,
and careers.  

24.10 The program’s goals are linked to learning skills that prepare youth for the 21st century.
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What can be expected from a mental health consultant? 

As a consultant works with a program, they are careful to follow the basic concepts of 

the “consultant stance”. Those key elements, identified by Johnson and Brinamen 

(2006) are listed below: 

The centrality of relationships 

1. Parallel process as an organizing principle

2. Avoiding the position of the expert

3. Mutuality of endeavor

4. Understanding another's subjective experience

5. Considering all levels of influence

6. Hearing and representing all voices

7. Wondering instead of knowing

8. Patience

9. Holding hope

What might this look like as you work with an after-school consultant? 

The consultant would develop a relationship of respect and trust with the staff of the 

program to provide a safe place to explore all aspects of the work. The consultant 

would assist in the process, ask questions in a manner that allows the staff to go 

deeper into a topic and think through their connection to the information. The consultant 

is not there to tell anyone how to handle a situation, or how to do their job. They are 

there to help as the staff explore situations and find some clarity or support.

Mental health consultants are also a resource for the providers when addressing 

issues related to social and emotional development, understanding of mental health 

concerns, addressing behavioral expectations and support for working with students 

whose needs challenge the system.
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 What types of activities can consultants offer? 

Through a collaborative process between program leadership and staff, and the 

consultant, the following activities can be offered by the consultant: 

1. Observation

• Spend time in the classroom/center observing students and their

interactions with peers and staff

• Observe a specific child as requested by the staff

• Reflect with the staff after the observation

2. Meeting with the program director

• Discuss how to embed reflective practice in the entire agency

• Assist in helping the PD to provide reflective supervision to

Program Supervisor

• Explore the options available for use with staff to review practice.

Some ideas include video training, individual reflection on specific

interactions, and case presentations.

• Help determine how to make working in this environment a safe place to
share issues or concerns

3. Reflecting with the supervisor

• Reflecting on the program

• Reflecting on the team

• Reflecting on the staff

• Personal reflection

4. Reflecting with the program staff

• Personal reflection on self and it’s connection to the work

• Cases

• Team

• Groups

5. Joining in team meetings

• Attending team meetings allows for a space to interact with staff, provide

support and reflection on topics and concerns generated by the staff.

6. Video review

• If the program administration, staff, parents and students are comfortable
with videotaping, this is a tool that allows a person to observe their own
actions, and the consultant provides a safe place to discuss the
observation and reactions. 5



7. Case consultation

• After-school staff can discuss the situations and students with whom they

may need further exploration to identify strategies to enhance their work.

8. Programmatic consultation

• Mental health consultants are available to programs as they address

systematic issues, anything that may be influencing the ongoing work of

the providers, approaches to the work, and consistency within the

program.

9. Professional development for providers

• Official training on topics generated by the staff that are facilitated by

either the Mental Health Consultant or the Illinois AfterSchool Network.

• Technical assistance as topics come up in team meetings

• Specific training provided to the community where the program exists

The coach/consultant does not have a need to meet with parents unless the goal 

is to support the program staff and ensure that all voices are heard. 

What are the requirements of a program if they want to enter consultation? 

After-school programs interested in participating in consultation would need to fully 
participate and engage in a range of activities to build and implement the After-School 
Consultation Model. These activities include but are not limited to the following: 

1. Identify program managers and supervisors to work on this project and ensure
their availability to participate in consultation activities, including meeting a
minimum of once a month with the consultant.

2. The program and the consultant should complete a memorandum of
understanding (MOU), outlining the work and the expectations.  A program
interested in receiving mental health consultation should complete and sign a
memorandum of understanding that outlines the expectations they have
agreed to in the consultation process. The consultant should review this MOU
quarterly to ensure that the steps outlined in that document are being met, and
that the goals continue to be relevant. A sample MOU is included at the end of
this section.

3. Plan the scheduling and availability of program staff to participate in
coaching/consultation as well as to participate in the key consultation
components of the model (e.g., consultation for agency leadership/program
manager, regular case consultation, reflective supervision and trainings.)
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Appendix A 
Sample Memorandum of Understanding 

After School Mental Health Consultation 
Project Memorandum of Understanding 

Date: ____________________________ 

This is an understanding between  

_________________________________________________________________ 
(the Agency or Individual providing the consultation) 

AND 

(The Agency and/or Program receiving consultation) 

Re: Expectations of Consulting Relationship 

This memorandum is a good faith effort to ensure that the responsibilities and 

expectations of those directly involved in the Mental Health Consultation are understood 

and agreed upon. This is not a binding contract. If you understand and agree to the 

following, please sign below. Thank you for your commitment to making this successful. 

Participant’s responsibility, individually and collectively: 

1. Commitment of time:

2. Participants:

7



3. Meeting space:

4. Communication strategies:

a. Notifications of cancellations:

b. Change in plans:

Consultant Responsibilities: 

1. Commitment of time:

2. Resources:

3. Responding to needs:

a. Professional Development:
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b. Consultation:

c. Reflective Practice:

d. Unusual circumstances:

This agreement will be reviewed after 6 months to determine if changes or additions need to be 
made to the consultation. 

Date of the first review: __________________________________ 

Signatures: 

Program Director/Manager| Date Supervisor   |   Date Consultant |  Date 
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Program Preparedness 

After-school programs participating in consultation will require participation and total engagement 

in a range of activities to build and implement the program and the consultation support.  It is 

important to the development and support of the program to know and understand the position of 

parent engagement within the program. The following program assessment was designed to 

address how parent engagement is currently occurring in the program. Using this assessment not 

only helps provide a baseline of parent engagement but also allows programs to identify next 

steps that may be available and help to develop a plan for engaging families. Please answer the 

questions with any thoughts you have on how you address the issues in the questions. 

After-School Parent Engagement Program Review

1. Provide a welcoming and supportive environment for parents.

a. Who is the person that first meets the parents when they are seeking placement in your

after-school program?

b. What practices does that person use to help families feel comfortable and at ease with

the environment where their student will spend time after school?

c. How do the staff that meet the parents daily work to build a trusting relationship?

d. How are parents greeted each time they drop off or pick up their student?  Are there

guidelines for that interaction?

e. Are there bulletin boards that are displayed in the office/classroom or hallways?  What

is the purpose of the bulletin boards?  Who is responsible for putting them up and

changing them?  What type of message does a parent get from these displays?

f. Are communications with families in their own language?  Are interpreters sought if

needed?
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2. Leadership Practices

a. Are parents on your governing board?

b. Does your program seek out information from parents when you make policy or design

practices?

c. Do parents have a voice in the day-to-day operation of your after-school program?

d. Are parents welcome in the program to visit and/or observe? Is there a policy that

encourages that visitation?

3. Communication

a. Do you have a list of parental rights? Was there a parent involved in designing this list?

How is the list of rights shared with parents? How often do they learn about the rights?

b. Do staff share strategies they use for supporting the students’ social and emotional

skills with parents?

c. How often do staff/teachers share information on how the student is doing in this

program? Is it a formal process or is it routine?

d. Are parents encouraged to be a part of any problem-solving conversations related to

their student? Is this type of discussion strengths-based, or focused on the problem?
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4. Planning

a. Are parents involved in decision making at this after-school program?

b. Does this program currently assess parent engagement practices?

c. Does your program have a parent involvement policy?

d. How is cultural knowledge about families integrated and updated in policies and practices?

e. Are parents given multiple opportunities to provide input and engage in activities that support their

students’ learning and healthy development?

f. Does your program survey parents on school climate?
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Personal Reflection on SEL Competencies 

This key is a reflection on your own social and emotional competencies, where you wish to improve, and what you 

consider to be your strengths.  We must be able to demonstrate these skills to teach them to our students.  This is 

intended to be used only by the person completing the reflection for self-evaluation and improvement. 

The Illinois SEL Learning Standards are based upon five core competencies.  The 5 core competencies are self-awareness, 

self-management, social awareness, relationship skills, and responsible decision-making.  Each of the 5 core 

competencies will be broken down into specific skills that address that competency.   

Please indicate how you would rate yourself on each of the statements related to the skills that are indicated for each 

core competency.  Place a checkmark in the column that best represents your assessment of your skills in this area. 

Rating Scale:  a - d 

a. Usually b. Sometimes c. Rarely d. I do not understand

how this skill would be

demonstrated

Self-Awareness 

 a  b  c  d 

1. I know my own strengths and limitations.

2. I can identify the emotion that I am feeling at the time.

3. I admit my mistakes and learn from them.

4. I know when I need to take some time away from a situation.

5. I can state my personal interests.

6. I feel confident in new situations.

7. I know what emotions help or hinder my ability to problem solve.

8. I am able to express when I am hurt without withdrawal, blame or aggression.

Self-Management 

 a  b c  d 

1. I can choose from a range of behaviors those that best fit a situation.

2. I have constructive ways of resolving conflict.

3. I am able to control my impulses.

4. I find healthy ways to deal with stress.

5. I demonstrate patience in most situations.

6. I am able to self-soothe.

7. I make healthy choices in my personal habits (eating, smoking, drinking, etc).

8. My personal spending is within my budget.

13



Social Awareness 

 a  b  c  d 

1. I enjoy other people and can celebrate in their success.

2. I am able to identify the feelings of others.

3. I am able to see things from the perspective of others.

4. I notice the social behaviors of others and can offer helpful suggestions when
appropriate.

5. I understand group dynamics and how to facilitate a sense of belonging and
acceptance of others.

6. I understand the multiple and complex impacts of class, race, ethnicity and
sexual orientation.

7. I work well with people of all cultures.

8. I can demonstrate strategies for collaborating with others.

Relationship Skills 

 a  b  c  d 

1. I listen carefully to others in order to gain understanding.

2. I think about the impact of my words before speaking.

3. I am assertive.

4. I value the opinions of others.

5. I recognize the feelings of others.

6. I am able to express myself in a way that is understood by others.

7. I am able to state my opinions without judgment or blame.

8. I spend time with people I like.

Responsible Decision Making 

 a  b  c  d 

1. I weigh the pros and cons of a situation before making a decision.

2. I consider what impact my decisions will have on others before taking action.

3. I consider moral, ethical and legal issues before making a decision.

4. I avoid risky behaviors.

5. I am able to stay within my budget.

6. I take action in a timely manner, avoiding procrastination.

7. I evaluate the consequences of my actions before making a decision.

8. I analyze how my personal decision will affect my health, or the health of
others.
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