
Section 3: Social and Emotional Learning
F. Social-Awareness



One of the core skills of social
and emotional learning (SEL) is
social awareness.  According to
Daniel Goleman in Emotional
Intelligence (2005), developing
social competence allows one
to shape encounters, persuade,
influence and inspire others,
and thrive in intimate relation-
ships. Empathy, or the ability
to feel what others are feeling,
is the foundation of social
awareness.
We all want our children to
grow up to be caring, capable,
and responsible adults. Empa-
thy is a skill that is used from
childhood through adulthood
in education, personal and so-
cial situations, business, vol-
unteerism, and every other as-
pect of our lives.  Empathy in-
volves identifying and under-
standing another’s situation,
emotions, and motives.  It is
the ability to see the world
through another person’s eyes.
Empathy allows us to treat
others with kindness and re-
spect.  Empathy reduces vio-
lence and cruelty to others.
To teach children to be em-
pathic they first need to be
taught the value and meaning
of their own feelings.  It is im-
portant to teach our children
how to identify different emo-
tions such as anger, frustra-
tion, guilt, fear and joy.  Once
they are able to identify their
own emotions, we can teach
them how to identify others’
feelings through facial cues,
tone of voice and body lan-

guage.  It is also important to
teach good listening skills.
Children who are empathic
tend to have more positive rela-
tionships and do better in
school. Conversely, children
who are socially deficient or
unable to interpret social cues,
often are shunned or neglected
by classmates.
Parents are the best teachers
of empathy.  Children who
grow up in a caring, empathic
family will be more likely to de-
velop those skills.  As with any
skill or behavior, modeling is
one of the best tools parents
can use to teach empathy.
The whole family can benefit
from talking about empathy.
Parents can encourage siblings
to talk about how their and
others’ actions make them feel.
Empathy can help siblings ne-
gotiate compromises to prob-
lems and build cooperation
with each other.
Empathy is one of the founda-
tional skills parents can teach
children to help them to a life-
time of success.

People will forget what you
said, people will forget what
you did, but people will
never forget how you made
them feel.

- Bonnie Jean Wasmund
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 Help your child identify
his/her feelings.  Use
many different emotion
words like:  anxious, dis-
appointed, cheerful, confi-
dent, frustrated, excited,
nervous, etc.

 Affirm your child’s feelings
with empathy and accep-
tance.

 Teach your child to read
the feeling cues of others
like: body language, eye
contact, and facial cues.

 When reading a story or
watching TV, ask your
child about the feelings of
the characters.

 Role play with your child.
How would you feel?

Websites:

Collaborative for Academic
Social Emotional Learning:
www.casel.org

Dr. Robert Brooks:
www.drrobertbrooks.com

Books:

Emotional Intelligence: Why
It Can Matter More Than IQ.
(1995/2005) Goleman,
Daniel.

Teaching Empathy: A Blue-
print for Caring, Compassion
and Community. (2009) Le-
vine, David A.

Building Moral Intelligence:
The Seven Essential Virtues
That Teach Kids to Do the
Right Thing. (2002) Borba,
Michele, Ed.D. 57

www.casel.org
www.drrobertbrooks.com


Social Skill Worksheet 
Skill:  Negotiating/Compromising 

Student:_______________________     Grade:_______  Date:___________ 

1. Decide if you and the other person/people are in a disagreement.

2. What is the issue or problem you are disagreeing about?

3. Tell about your opinion/feelings about the issue.

4. Ask the other person/people how they are feeling about the issue.

5. Listen and restate what you heard them say.

6. Determine if you can a agree on an alternative that you're both satisfied
with.
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BUILD EMPATHY INTO THE SCHOOL DAY

ARRIVAL: Set the Mood for the Day

Practice Empathy and Kindness Throughout the 
Day

Teachers can embed opportunities to build students’ 
empathy throughout the day by increasing their 
emotional literacy, prompting them to immerse 
themselves in others’ experiences, and practicing 
teamwork. Below you will find activities to strengthen 
students’ empathy skills, organized by the typical 
parts of a school day: arrival, work, transitions, 
recess, and departure.

The arrival sets the mood for the day. How do Ashoka 
Changemaker Schools use arrival to help students 
practice their empathy skills? In the following page, 
you will learn some specific strategies for practicing 
empathy in the very beginning of the school day.

ACTIVITY: Kindness is Cool Notes
Best for elementary school

Giving children examples of kindness is a good way to help them understand what empathy in action 
looks like. At Spring Mill Elementary in Indianapolis, IN, students try to observe their peers doing kind 
acts, which are later celebrated on the announcements. By catching their peers being kind and 
showcasing those actions, students are able to identify specific examples of being kind and see 
kindness lifted up as a community value.

Step-by-Step
1. Create a box with your class where the notes will be deposited.
2. Create a template note
3. Tell your students at the beginning of the day to watch for people being kind. that when they see

a peer do a kind act, write it down on the note and put it in the box.
4. Read the notes at the end of the day.

ACTIVITY: Centering
Best for elementary and middle school

Many schools are now intentionally incorporating mindfulness into their daily curriculum. Jon Kabat-
Zinn defines mindfulness as paying attention in a particular way, on purpose in the present moment, 
non-judgmentally. 
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Using mindfulness techniques with children can also be an effective way to give them tools to self-
regulate. In Susan Waddell’s 7th and 8th-grade classroom at Rainbow Community School, the first 
part of every morning is used for a series of mindfulness activities called “centering.” Centering gives 
her students an opportunity to leave behind the hustle of transporting to school and transitioning into 
the classroom.

Step-by-Step: Susan’s process for leading centering:
1. Determine in advance a schedule for students to lead centering.
2. As students shuffle into the room, have them grab a meditation pillow and sit in a circle.
3. The student leading centering selects an inspiring quote and writes it on the board. Other students

copy the note in their journals.
4. The student leading the centering lights a candle leads every one in three breaths: as he slowly

raises his right hand up, everyone inhales deeply; as his hand goes gently downward, the group
slowly exhales. Repeat three times.
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Inclusion: Large or Small Group

Tired
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to improve cause-and- 
effect reasoning

Materials: None

Procedure: Encourage children to run jump, march vigorously until they are tired (at least breathless). This will require 
your support and participation. It will take 3 to 6 minutes depending upon the age of the children. Then have them list 
the activities they would not want to do right away (run more, climb fast) and those they would do (listen to a story or 
music). Talk about how children differ in how easily they get tired and how it is not fun to play actively when you are 
tired. Encourage children to talk about the difference between what they do not want to do because of lack of energy and 
tasks they just do not like (cleaning their room, picking up in general). Ask them if they ever use being tired as an excuse. 
Do they ever not believe others who say they are tired?

Assessment: The child will state two activities that she might not want to do when she is tired, and give reasons why.

Accommodations and Integration: Point out the specific characteristics of being tired and how they vary with differ-
ent activities: running legs might feel wobbly, heart rate up, and shortness of breath. Talk about medicine and how you can 
be tired from taking medicine. Discuss the body’s reactions to different medicine (listlessness, sleepy, low energy, difficulty 
sleeping at night, and so on). Start with what children want to do then expand the discussion to what would be difficult 
if they could not sleep, or were tired. Then address how the class might respond to children who were tired (Allow the 
child to sleep in class? Provide quiet areas? and so on). Children know how it feels to be tired. They need to learn that 
others may feel tired when they do not and some of the reasons why (reactions to medicine, not feeling well, and so on). 
Encourage children to tell each other when they are tired and suggest things they can still do together.

Inclusion: Large Group 

Family Heirlooms 
Goals: To increase inclusion; to broaden concepts of family; to increase cultural awareness

Materials: None

Procedure: Talk with the children about special objects that families pass down. Discuss the special meanings that 
make these objects important to families. Invite children to bring in a family heirloom. Have children describe the 
object, and explain why the object is important to their families. Display the items on a special table.

Assessment: The child will bring in a meaningful object for his family and state its significance.

Accommodations and Integration: If children do not have family heirlooms help them develop some. What 
would they like to have? Take pictures of the child or his work. Write a story about the child. It is important for 
children to develop a sense of permanence. This allows children to learn more about their families and their heritage. 
It also allows children to see how families are different.
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Social Awareness Activities: Self-Esteem, Inclusion, and Social Studies
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Inclusion: Large or Small Group

Tongue Twisters
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to express feelings

Materials: None

Procedure: Teach children some tongue twisters, and then encourage them to say them fast. This often results in both 
laughter and the realization that some things are difficult for all of us to say. For example:

The bootblack brought the book back.
Beth brought a big blue bucket of blueberries.
Big black bugs buckle and bulge beneath the big blue bundle. 
Betty Balder bought some butter for her bread batter. 
Greek grape growers grow great grapes.
Peter Piper picked a peck of pickled peppers.
Suzy sells seashells down by the seashore.
The sixth sheik’s sixth sheep’s sick.
Red roosters read riddles rapidly.

Assessment: The child will attempt to say a tongue twister and communicate her feelings about the difficulty of saying 
the tongue twister.

Accommodations and Integration: Make the tongue twisters shorter. Write the words out and point to each word as 
you say it. Have children make up their own tongue twisters. This promotes an understanding that speech can be difficult 
for some children. Done slowly, it is an interesting way of practicing specific initial sounds.

Inclusion: Large Group

Voiceless Roll Call
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to increase respect for 
diversity in modes of communication

Materials: None

Procedure: Call the children’s names but mouth the names instead of speaking them out loud. Discuss how difficult 
voiceless roll call is, especially how hard it is to keep paying attention. When the children get the idea, tell them voicelessly 
what activities are available and ask them to make choices.

Assessment: The child will watch the teacher’s mouth as she says the names of the children and respond appropriately 
when his name is called voicelessly.

Accommodations and Integration: If children do not understand their name, whisper it. Increase the length and 
 complexity of the information you give them voicelessly. You may have to practice a bit before you are comfortable  calling 
roll this way. Discuss how difficult it is to pay attention when you can not hear and why it might be challenging for a child 
who has a hearing impairment to participate. Help them decide how to include children who cannot hear.

Inclusion: Small Group

Who Is It?
Goals: To increase awareness of individual differences and similarities; to increase inclusion; to increase body awareness 

Materials: A blindfold, scarf, or half mask with eye holes covered
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